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ABSTRACT 

These micro-units of instruction are designed to 
teach fourth and fifth grade students the multi-ethnic heritage of 
America, They emphasize the free and open acquisition of knowledge 
through the inquiry method. Multiple sources are used in each unit 
and the range of difficulty should enable the student to show 
progress in skill development as well as content knowledge. The units 
included in this work are: 1) American Mosaic; 2) Immigrants All; 3) 
Human Rights; 4) Who is a Patriot; 5) The Myth of the Negro Slave; 6) 
Americans All; 7) What is a Democracy?; 8) Afro-American 
Contributions; 9) Ideas for Expansion. Each unit is outlined in terms 
of concept^ generalization, behavioral goals, and teaching 
procedures. A bibliography is included at the end of each unit. Other 
documents from the Task Force are SO 005 534 through SO 005 551. 
(FDI) 
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TASK FORCE ON MINORITY CULTURES 



INTRODUCTION 



The micro-units of instruction included within thir publication were 
developed and field tested by members of the Task lorce on Minority 
Cultures of the Minneapolis Public Schools. 

The Task Force on Minorit:, Cultures represents a commitment by the 
Board of Education to the teaching of the mulri-ethnic heritage of 
America. The Tasl: Force seeks to provide leadership and assistance 
in the vital area education for human understandings 

In order to create a lasting impression in the mind of the young learne 
it is lelt that the student should be deeply involved in the learning 
process o It i.s for this reason that the following units are based 
primarily upon the free and open acquisition of knowledge through a 
process which may be labeled as inquiry. Multiple sources are used in 
each unit and the range of difficulty should enable the learner to 
show progress in skill development as well as in content knowledge « 

The units were designed for use with the fourth and fifth grades of the 
Minneapolis Public Schools o 
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■ - :^^J^yj^<^^?<- >^osa ic - '(Americans All) 

P'^^.cep't' :' Interaepei:dence - (Divei*sit>-) 

lll<- Generalisati on: The interdependence of a group in a cor:r-lex con- 
temporary society serves as a bond v/hich holds* that society togetherp 
The United States .has been enriched. by a diversity- of peoples who 

Ooined- together in building a^great natioUc Our . understending of 

• --the "developme^it is deepened as we more fally appreciate the value 
of the role of ^^arious groups of people . ^ . ~ 

IV • Goals : 

A. . Given .a set of references of four Negro, four Caucasian, and 
four Indian contributors the learner will be able to choose 
one tc research and prepare a short report showing hov; his 
contribution has helped make America a great nationo 

Bo 'Given a blank section of a jigsav; puzsle of our nation the 

learner v/ill be able to write the name of one contributor and 
; his contribution on the puzzle piece and later, with his class- 
. mates, add his section to assemble the '^American Mosaic 

Set ting the Stage : 

Give six children a section of the red puzzle .pieces to put together 
to complete the frame. (Complete for the other- -three colors - 
red, yellow and black (or brovm) o Vftiat did we do? Do you like 
your puzzle? l^y or why not? 



- 'gasolirre-fesponses : That's no puzzle^ It^s all the same color; 
There's no picture, .on it;, .there^s no designo 
■ Let's- -place them together to make a large square ^ Now does it look 
better? Ivliat do we hav^e-.r^ow? How is it different from each little 
puzzle? 

Possible responses: It looks better; It has more colors; It's 
prettier but it still doesn't look righto 

Can you think of a way to make this puzzle more interesting? 
££g^g^^^g^^e£gP£^g- Let^s mix them up, or Let's trade them aroundo 



On completion the puzzle v;ill be a mosaic depicting a chTlT'T fTce" 
of the four colorso 



Possible rgsjponses; V/l:o ever saw a face of four different colors? 

You are right but could this be a symbol? Do you la:ow what a 
symbol is? Or could you give an example of a symbol? 



List things the children name . . . . ''xlar;^^ Pictures might 
he used to h elp children o 



Yes, the '^flag^^ is a symbol of our nation, (you notice the flag has 
many colors, yet it takes all the colors to make the flag) o Can 
you think of some other syrr/cols of 'our nation: 



I Nation and race might have to be explained « 



Possible respo nses: ''Eagle", ''red, white and blue", "mountains", 
"seas", "grass", (pull until ycu get people) « 

Then if it is true that the things you have named are- symbols of 
our nation, could it also be true that the mosaic of a face of ' 
many colors might also be a symbol of our nation? If so, v;hat 
do you think it symibolises^ 

Possible respons es: People* All kinds of people-, who live in 
our nationo 



Yes, this is true. Then if it is true that all races of people 
make up 'our nation could it also be true that all races of people 
have also made significant contributions to help make our nation 
great? 

VI o Establishing Cr iteri a for Use of Data : 

Let's look at some pictures of people who have lived or are living 
in our nationo 



Suggestion to the teacher: Picture of Negro, CaucasTan and Indians 
who have made contributions are disnlayedo 



Negro 

Daniel Hale V/illiams 

Charles Drew 

Mary McLeod Bethune 

Jan Matseliger 

Marian Anderson 

George V/ashington Carver 

Martin Luther King 

Ealph- Bunche • • 

Booker To Washington 

J a-cki e •Robinson- ■ 

Benjamin Banneker 



Caucasian 

V/alter Reed . 
Thomas Edison 
Henry Ford 

Alexander Graham Bell 
Mayo Brothers 
George V/ashington 
Abraham Lincoln 
Eli V/hithey 
Cyrus McCormick 
Babe Ruth' 



Indian 

Chief Joseph 
'Jim Thorpe 
Charles Curtis 
Maria TallChief 
Will Rogers, Jr. 
Samoset 
Sequoya 
Squanto 
Sacajewea 



Do you recognize any of these people? IVhy do you recognize them? 
'\!ik^t did they do? 



ansv-ers and giuesses should be accepted and/or recorded < 



The teacher may then ask: ^-vr.o are these other people? Is it ooosibie 
that, they too, might have made contributions that heltjed .Tiake our 
nation great? Kow can v;e find outZ 

Possible resj^sesj V/e could-lcok in our books. Ive could look it 
upo 

Let's, list some materials v;e might use to find about these people « 
l#iat resources dc we have? 



1 Teacher will record material children name and supply that which ] 
{ is needed. ! 



Materia ls: 

Pictures 

Texts 

Pamphlets 

Excerpts from books 

Clippings from nevvrspaper and magazines 

Children' s books ' 

Filmstrips 

(Leave open for additions or deletions) 
VI I o Diviainp: Into Grou'o s: 

Ao Pupils may .:hr- .;.-^ the picture of their choice to research. 
Bo Pupil groups cioose or be assigned to pictures to research. 
VIII. Collecting Data: 

Each group should choose a chairman, decide how to report to the 
total group and how to organize and record the data they find to 
make it interesting and clearo 



1 Possible Outline: ' ""^ 

lo Name of person and race 

lie Contribution the person has made 

IIIo Source of Inforrration 

IV o How you tnink his contribution has helped make our 
nation greats 
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IX« Summary : 

Children's reports are open to challerxge by other students^ 

The original hypothesis researched by each group should becin each 
final report c Conclusions should be drawn in the light of the 
evidence v;e have found, leaving room for further explorationo 

•The mosaic map is to be completed by the" children - showing or 
symbolizing all races who have worked together and added their 
cpntributions' to- help- make our nation great. 

.."liach child is to be given a blank section of a jig-saw puzzle of 
our nation on .vhich he is to write the names of one contributor and 
his contribution to help complete the puzzle. 

Xo Evaluation : 

How well did we research the problem? 
Did we make use of our resources? 
Did we use a variety of resources? 

Did we find all people who have made our nation great? 
Did we make a true American Mosaic? - 

Do you think we could find more people 'who have made contributions 
. of whom we are not aware? 
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Indian Films Available at the Public Library 



EVERYBCFY'S PREJliDICED 

National Film Board of Canada, I96I 

HARVEST QF SEAKE 
(Migrants) 

INDIAN BOY OF THE SOUTfflffiST 
(Hopi) ... 

A TIME FOR BURNING 

INDIAN CEREMONIAL 

INDIAN FAMILY OF LONG AGO 

INDIAN RICE 

INDIANS OF EARLY AMERICA 

INDIANS OF NORTH AMERICA 
(Canada -. Nova Scotia) 

II'JDIANS OF NORTH AMERICA 
(Great Plains) 

INDIANS OF NORTH AMERICA 
(Hunting) 

INDIANS OF NORTH AMERICA 
'Legends) 

INDIANS OF NORTH AMERICA 
(Social Life and customs) 

INDIANS OF NORTH AMERICA 
(Southwest) 
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I. I mmigrants All 

Generalization : People of all races, religions, and cultural 
heritage have contributed to society « Americans owe a debt to 
historical and modern contributors from all cultures^ 

Illo Concept : I ridt in herit^^^^ of all peopleso 

IV« Behavioral Goals: 



Ac The learner will depict, in comic book st;yle, tr_e star;.- of three 
or four periods during hlarj HcLeod Bethune^s liie,. 

B. The learner v/ill construcT; a niural showing the contribiutions of 
Benjamin Barineker** 

C. The lea-xner will make a snEiall booklet containing 3. paragraph 
comparing the famous speeches of John Fo Kennedy, Martin Luther 
King, and Chief Josephs 

The learner will write a report proving or disprc:iun:ng the problem 
being researched which he will present to the cla^o 

1^^ The learner will list three ways' by. which he ler.rsd about 
the contributors. 



V« S^etting the Stage for learning : 

The teacher will use a recording of '»The Star Spangled Banner'* to 
introduce the unito The title will, mot be disclosed to the studentSo 

Teacher: Does anyone recognize this music? Wliat is it?" 

"Possible Responses ; 

1. National 3ong 3, star Spangled Banner 
2c nong of CHIT country liational anthem 

Teacher: Hon did you know this? 

Possible Responses : 

Ic I heard ir. before « 

2. It's played before baseball garcieSo 
3- V/e learned it in schools 

Teacher: This is our national anth.emo IVhen we h>^r ±1 we a-^e 
reminded of our country. Can ycu think :.cf snme ..c^n-j> things that ' 
remind ^ on our ^ounT;ry? (Teacher ^.ill lint all the :-sponses from 
the chxj^dren.) 
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T!--so are all symbols of AT.erica'o 

aave v;e ... r^otton any .symbols? Let's check to find out. (Use 
transpar-rr.cios oi symbols for review.) 

Ho all .^'--.ricans feel the same v/ay abput the 'syiiibclo? 

How do think someone from arxOther land would feel when they 

these r;-;;:. -Is? 

Let^s i:-- 'i.t a film about people from other lands ^vhc came to 
live ii^- .fc-ricao 

Show the fi.un Land cf Immigrants . Have learner lock for symbols. 
Also xcck for lands of origin^ 

Teache^^i (after viewiug the film) Did you see any symbols in the 
film? were they? 



V/hy wer- ;-ne immigrants happy to see the Statue of Liberty? 
/QSGibLE^- r.esponses : 

lo Ihey knew they had reached America^ . . ^ 

2« nrney were tiredo * ■ 

3. u?hey knew they were in the land of freedom « 

Teacher- -Who were the immigrants? From what lands did they come? 
CList rai^ponses from chil.dreno) 

VI« Key PrciELem ; 

If this 1.S true that immigrants came here from so many d^*-Pferent 
country-- then how was it possible for them to make America into 
0^ gres- nation? 

Fossib?:_fr 3esinonses : 

(use trHr_-pa2:'encies or pictures to guide toward vented response^) 

lo >^'^orking together 

2o TJlaying together 

3«» - Iving together 

^« ^.r.'^^-ing together 

"^^^ ^^^^^^ ^^^e of the things that immigrants shared w-*th 
one- anot^-L^r::: i-cu.cu — 

Possible 5egTonses : 

Unxormaticii child-^en recall from the film) 

Use a rzLrrv^re of racially integrated .--up of children, 
workers, ^zc. " ^ 



Teacher: Here is a i^icture shebang t^omo of tre rcople " ivin<- -^n 
Arr.erica today. Their ancestors wore L^igrants/' Do ycu suppose 
all 01 their ancestcrfi contributed to niakirr Ariic>^ica OiW ;^^-.-4t 
nation? o - - - 

Did we include ^^11 of thr immigrants on our chart? Tid we leave 
out any group of contributors?' 

Possible Hespons es; 

The Black 

V</as the Black a contributor? 
Teacher : Kow are v/e to know? (Hypothesis) 

If this is true that we can find information about the contributions 
01 other immigrants then it is true that we can gather similar 
information about the Afro-American contributorc 

VII- Establishing- Criteria for the use of Data : 

Teacher : What resources do we have? 

Possible Responses : 



^'ilnis Books 
Films trips Tapes 
Newspapers Television 



I^ecords 

Pictures 

Magazines 



( Note of Explana tion: The reading achievement level of many fourth 
grade children limits the amount of reading research which can be 
done. The attempt in this unit is to show that research can be 
tZL ""^^ °^ various other media. The more able foui-th 

grade reader may desire to research in a book(s)J 

Possible Criteria Sug s^ested by Pupils Might Be : ' ' ' 

1= Agreement from many sources; i.e,, newspapers, movies, l^ooks 
Kow carefully the writer researched the details 

3. The year(s) the material was written (allow for additions 
and deletions) , - - 

VIII. Dividing: into Groups : 

!SS ""^-^ ^" according to hypotheses set up, interests, 

methods 01 research, reading achievement levels, etc' 

Each group chooses a chairman and defines the responsibility of 
the chiairman and the group. 
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IXo Collecting Da ta: 

Each group, wii.h it:: chairman, will decide at the bc^ginning (1) 
how to report to tht- total group ana (2) row to .organise and 
record the data thej lind to make it clear and useful. 

'Nummary of Data : 

Panel presentation by a group open to questions by other students, 
brief reports, role xlaying are open to"challenge by other students. 
The original hypoth'rjis 'researched by oach group should begin each 
final report. Concl:usions should be drawn "in the light of the 
evidence we have foimd," leaving room for further explorationo 

XI o Evaluation : 



1, How well did :.;e research the problem? 

2. Did we make v:.lde use of resources? 

5o Did we judge ::arefully whether or not the resource presented 
the truth? 

Did we withhold judgement until all data was collected? 
5o Do you kJiow any other people who have made contributions? 
Do you kaiow h« they contributed? Is it possible there 
could be -otheir contributors from minority ■ groups we could 
learn about? 



FIRST DAY : * - 

Record: ' ''Star Spangled Banner'' 
Film: "Land of Immigrants" 

Transparencies: Symbols of U.S.A. - Flag, Eagle, Statue of Liberty, et 
Pictures: Children in an integrated glass 

A football team showing men of other* ra"c'es 

Workers of inany races on same job 

SECOm DAY: 



Mary McLeod Bethune .... - 

Use several books (suggested) 

Word .Pictures of Great Negroes — Derri cotte 

Child ^s Story of the NeRro - Sh^-kleford 

She Wanted to Read - Car ru tit 

Filmstrip ) " 

) SVE 
Record ) 

Transparencies: Teacher made 

Worksheet (suggested) 

Construct a comic-strip style si:ory 
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THIRD DAY ; 

Benjamin Fanneker 
Filmstrip ) 

_ ■ ) SVZ 

Record ) 

Word Pictures of Great NegToes - Dorricotto 

They Sh o wed the Way - Pollings 

You r Most Humble" Servant - Gj^aliam 

Individual mural of Banneker and hio contributions 

FOURTH DA Y: 

SacajawoR ' 

Tape of her life: Teacher made 

Paragraph to write: Did Sacajawea. make a contribution 
FIFTH DAY : 

Speeches of King, Kennedy and prayer of Chief Joseph 
Pictures of King, Kennedy and Chief Joseph 
Compare speeches 
Evaluate unit 



MI NORITY CONTRIBUTIONS 
NAME 0? CONTRIBUTOR BEING EE3.SARCEED 



SOURCES USED IN RESEARCH 



SICtNIFICANT EPISODES IN THE CONTRIBUTOR'S LIFE 
EARLY LIFE 



YEAR 



. YEAR 



Y-EAR 



_YEAR_ 

lUAR 



YOUNG ADULT 



LATER LIFE 



TEE WAYS THE CONTRIBUTOR SHARED IN THE MAKING OF AN- INTERESTING AND RE^^TER 
AMERICA " - . - 



I-IHrmg 



HUMAN RIGHTS 
Marcia Hudson 



Minneapolis Public Schools 
Task Force on Minority Cultures 
January, 1969 

C« Skjervold, Project Administrator 
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"Treat all men alike. Give them all the same. law. 
Give them all ai even chance to live and grow. The earth 
is the mother of all people and all people should have 
equal rights upon it," 

From the prayer of 

Chief Joseph of Nez Perces 
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I- Human fiiphts 

II o Concept : Freedom and Equality 

III- Generalization ; The balance is particularly favorable to a 

lessening of prejudice when the ethnic groups meet on personal 
terms, on a common taak, with shared interests or tastes that 
run across ethnic lines and on terms of social and economic 
equality o 

IV« Goals ; 

1. Given a set of rights as stated by U. N. Commission on 
Human Rights the learner will illustrate his interpretation 

ox of one of the rights^ 

2. Upon completion of the reports on the four minority group 
contributors the learner will write about the ■ , obi ems these 
people had to overcome to have their freedom*. 

Vo Setting the Staple : 

The teacher has prepared a set of transparencies as follows: 

1. I*ur different kinds -of trees • 
2o* Four fur bearing animals 
3o Four flowers 
Four birds 

5o One set of four cats - all the same except coloration 
6.« One set of children, of both sexes, about same age group, 
of different raceso 

As the first transparency, is shown, the teacher will ask children 
to identify the ways in which trees are the same^ 

Possible Responses: 

« They are all treeso 

o They are all growing things » 

- They all have leaves (needles) o 

o They all have the same needs a 

Transparency two is shown« 

Teacher: How are these things alike? 

Possible Responses: 

« They are all animals » 

o They are all fur bearing animals » 

o They are all living thingso 

o They all have the same needs o 



Transparency three _ ■ showno 
Teacher: Hov; are *:i-3e things alike-'. 

Possible Responsec . 

* They are all flowers » 

o They are all v/ild flowers „ . 

• They are all growing « 

o They all have some of the sam-:- . 

Transparency four is shov/no 

Teacher: How are these things alike*: 

Possible Responses: 

o They are all birdso 

« Thej all have feathers o 

o They all fly« 

» They are all livingo 

» They all have some of the same n 

Teacher will show transparency fiveo 
Teacher: How are these things alike? 

Possible Responses : 

o They are all catso 

o They are .all drinking milko 

■ » They all have furo 

o They are all livingo 

Teacher: How are these cats dif fere - . 

Possible Respionse:. 

o They are different in coloro 
Teacher: Could they be different in any other way? 
Possible Responses: 

o Sise 

« Color of their eyes 
o Health 

Teacher will show transparency siXo 
Teacher: How are these alike? 

Possible Responses: 

o They are people 

o They are all childreno ; 
« They are all about the same ageo 



Jii- r: Hov 'J these chi^z::* 

' . 3 Hesr._i__;es: 

^ ime ar - noys ai-..i scr:- 
T: -y ar^ different r= 
• :ne are "blender o 
ocr:!ie are "brrmetxe? 
-:r:nie have STai.r;.' 
' :r.e have cuirly . . . 

~>ey are ncz dre: 

_*-^ir 6ve5 3z!*e d— . ■ c i.t 

. -r: Hew els-.: are tr. ■ ii;. 

Dssi.'^le Responses: 



r:--rrent? 



.nt? 



o They have different r.-.rert^ 

« They have dif ferer . ^'irme-, ..othes, etca 

. They might come frrc iif: :t lands, 

Teacher : Even if the ch^^x^irer cor- from different landa, there 
are ways in whi^r' v ^ — e all alikeo. 

F;:. ssible Response: 

o They have the sense of .t^ixxr^g, seeing, smelling and touch* 

' ■vHcher: Do we have any -;th:^r ffeelings? 



^^ r^r-sl ble Response: 

How we feel, like whether '^^-f 

3e3ccher: How do you feel when ^. 

United States? (shiiw' 

FoHsible Respcnses : 

o happy 
o patriotic 
o proud" 
. freedor; 
equal it}'" 



are happy or angry* 

. . see this symbol of the 
ransparency of flag) 



Tea'c2: er : Why 
F,-^sslTrle Respr 
• Ameri-ca 



we get these :i-:--Ji-^>' wr-<^n we see the zla^z" 



^ands for .ireec. ^r. - ^-quality. 



Teacher: Wha' do v/e mean v/herx we 
Possible Kesr:r.se5: 



freedoG 



equality? 



• Everyc-..-3 is equal- 

• Hypcth'isis - If it is true tha- - •■ .. jz- is equal, rhen it 
is true that ever;/one is treat-::- /. iz/.e- 

Teacher: Perhaps we can explair, zl-.': . L-bci: 

*Possible r:e3^xc:ises: 

o Everyone is treated the 5aire\.. 

• Free to go to the church of • :_ceo 
o Free to go to cchoolso 

, Free to think □ 
o Free to vote,, 

Teacher: Let»s list these human ri-.-ns - 111 be a'cl-^e tc 
refer to them« 

Teacher: If it is true that t.ie Am-r stands for free:;-m 

and equality and everyone :l. ^ tl-_ to these rightr 
as a human being then it i-. : tr--. all the people 
jlmerica have these rights.^ l- Ir-v IocIk: again a-t our 
last transparencyo Do these ptr;'^e aXL have tti^e same 
rights? 

Hov; can we find out? now zmn -a.^ c:.:Ilect inforniatior.? 
VI o Establishing criteria for the use of li^Lta r 
Teacher: What resources do we have? 
Possible Responses: 

• Films ^ n:-vr piirt^ r 

o Filmstrips , Bt?oKi^ 

o Television ^. ^^n.'^- 

o Records ^ Z^Iarr.. ■ 

(*Note of explanation:. The reading achieve-e-t level of marr 
fourth grade children limits the amount rr^^ading research v.cich 
can be done. Ihe attempt in this unit is - - show that resear-di 
can be done through the use ot various rotier Tiedia- Tr^ more able 
fourth grade reader may desir^ to do r>.3r:arch ^.n a book{s).) 

Possible criteri?. suggevtited by p-.. tni^ght ^-r 

o Agreement from many sources; ioe., newspaipers,, miDvi-s. cooks 



o Hov; carefully *he writer researched the. details 
. 'The year(s) the naterial was v;ritten 
(allov/ for additiona: and deletions) 

Biifiding into Groups : 

*Groups may be set up according to hypotheses set up, interests, 
methods of research, reading achievement levels, etc. 

Each group chooses a chairman and defines the responsibility 
of the chairman and the group a 

"li- Collecting Data : (See guide sheet at end of unit) 

Each group with its chairman, will decide at. the beginning. 

lo How to report to the total group and 

2o How to organize and record the data they find to nake it 
clear and usefulo 

IXt, SujTunary of Data : 

Panel presentation by a group open to questions by other students, 
brief reports, role playing are open to challenge by other students* 
The original hypothesis researched by each group should begin each 
final report. Conclusions should be drawn "in the light of the 
evidence we have found^' - leaving room for further exploration, 

Xo * Evaluation ; 

How well did we research our problem? 

o Did we make wide use of resoxirces? 

o Did we judge carefully whether or not the resource 

presented the truth? 
« Did we withhold judgeinent unitil all data was collected? 
. Do you know any other people from minority groups who 

have made contributions that we could learn about? 



tse behavioral goals 



y'lrit .Bay: 



7-:--^ card: America the Beaiitiful 

Elay one verse as introduction ::o T.he unir^ 

.Sncinspar enc i : 

lo Four trees (coniferous and deciduous 
2o Four animals (fur .rearing) . . 
3o Four flowers 

Four nirds (different kinds) 
5o One set of four cats.. - all the sase except colcjr^ti-n 
6« One set of cnildren, ci both sexes ^ about same are ^ro^p, 

of different raceSx. 
7 b So flag ... ... 

Second Day : 

1« Chart: Human Rights 

1« Right to be auman 

' .2. Free speech • . 

5o' Fre'edom of warship 

Free press 

5o Trial by jury 

6o Freedcon-to hold meetings 

7« Right to vote 

8o Right of children to go to free schools 

9- Right to join a union 

10 o Right to some security in oXd age 

2« Transparency listing these rizrhts 

3o Research on fery Betiune, an -riu^z^ator, to discov-er -^qualit:' 
education. 

Use record (SVE), filmstrip .cS) aiLid following baolcs-: - 

The Child Story of the Wz.rxo 
Shackelford p„. 17v 

Great American Negroes 

Richardson p, T^'Z 

They Showed the V/ay 

Rollins p« 31 

¥oTd Pictures of Great I'Terrces 



Derricotte p, 1S9 



Yorksr-e- - zo 3yst^ :.-3ica: «7 . -7- record of daza bv. ':r researchedo 
rnird Day r- 

Traiispsr--cie£ ci\ zr^^ mc- - cf the establisiime-c a HuTan 

Sights 

KesearcL RalpL 'f-^iche, 3- ra.-srnan, to discov-r r-ile oi" 
IIoN« i3i .-ni-ilping tc -errtabll oh do:?] :uid equalit:" -:ir::ugriout 

the vorl . 

Books Wiiiv^h arre sug^sted: 

Child's Story of ^he ::;~:.f-r.c 

Shackelford „ -IT'""— £11 ... - 

Great AiBerlcan Ne^roe: : 

Pcichardszn pp.. .z:}l--225 

Negroes Whn E^-ped SuilLd /iiiieri ca 
otratton 



Ralph Jo Bunche, EzLirh-her f or- Peacs 
KugelrasB A biogr-aphy 

Fourth Day : 

1- Review tiie book Eer-p: abr:;^s rh-^ Strikeout bj £ej2-:l3?2r:«. 

This 1 Can Read b -ok ±s -7e-rr ^^sj reading '.d±h emriiasis i:i 
story being that ^hroudr. har-^ w^cr-k and per^ter2» it* is WDSsfSle 
to sucL^e^do 

Researn:h for tite fr'\rrth .^irr be Jaz:kie Scsinscr: and Willie 

Mays, iDasebali hercc^-^ 

The irJLl owing books can 'u: ■ r<::H-d: 

Jackie Robijison of rrrr^kl'/n : cirern? 

NiLton J^ Shapiz^r '^"'"-g^^'V) ' ' 

First Book of Amerir-jm 5fegnrr:e:s 

Margaret Young p^.,. c'",. 66 ' ' 

Willie May/G 



J^lfth Day ; 

Briefly research the 2ir:e cf Msr^rian Anderson. 

The foLlowlns; c^ocJcs wiUL iBe helpful. 

First . BocL^^ of ^eriLcan Neg:roe3 
ifetrgarrst Bo Yciing p.. 

Negroes Fr.- £el-i:ed. Build Arrerlca 
:Stra™^n . po ICC 

Marian .Ain^sonr Lady from Philadelphia 

Great J\jne:r±caii Negnoes 
— Ri.chardsDna . p« 15 
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Minority Contributions 
My name is ^ 

Name of Contributor 



Sources used in research - also, How '''true" v^zre they? 



Significant episodes in the contributor^' s life^ 
Early life: 



Young Adult: 



Later Life: 



The human rights this contributor had hben f.enied and what ccntribnti 
was madeo 
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jiimian Higlcts Day 

The U«N« named a co:nmission to sTudv the rights of TDeople all over 
the world o * ^ 

Ihe Ccnimission on Human Sights said: 

People everywhere b-iong to tine same big human family. 

They all work v/ith z±e saize IzlvA of hands o 

They all thizik with the same hi: A of brains. 

They all feel witli -he same kind of feelings « 

They all should the same rights « 

The U.No Commission drevw up s Declaration of Hunifji Rights for all 

people. The Declarat^m of Suman Rights was adapted on Tecember 10, 19^8 • 

This is the birthday '.vve cele^brate on Human Rights- Day. 



MH:mg 
1/27/69 



WHO IS A PATRIOT? 
Viola Johnson 



Minneapolis Public Schools 
Task Force on Minority Cultures 
September, I968 

Co Skjervold, Project Administrator 



Who is a Patriot? 
II • Concept : Historical Biases 

III. Generalisation: The record of the past is irremediably ir a^ir.e^.t ary . 

selective and biased. The significance of available hist^i"^i7Il 

factsJ^.varies with the individual who studies thein and each 

generation tends to rec -eate and rewrite the history in ter:i;s of 
. . Its. own needs, aspirations and points of view. 

(People of diverse groups have made contributions to our society.) 
IV. Goals : 

A. The learners will be able to identify four Negroes and one 
Indian, wno made significant contributions in our wars for 
ireedora, who have been omitted from their regular textbooks. 

B. Given a set of reference (pictures, books, filmstrips, clippings 
and tapes) the learners will be able to identify three ways in 
which historians have interpreted history. 

C. Given the same picture to interpret and write about the learners 
will be able to list or tell at least three reasons why the 
spoken word is not always valid (accurate). 

V'.- - get-ting- -the ■ iStasg- for -Leaf hing : ' 

Show. .a. large, picture- ofv a battle scene from' one of our Wars for 

Freedom depicting soldiers from minority races as well as Caucasians. 



A Picture. of the Revolutionary War, Civil War, War of iai2 or World 
War I_ and II might be shown. The picture may" be flashed on a 
^2££giL.e^:-jlgld up briefly for all the children to see. 



After being told which war the picture reT:resents, ask the children 
to write a brief summary of what they saw or list three things 
that impressed them most about the picture. They are then to sharf- 
their papers with the class. 

£2S|ible^;!Sults: There will be several different "interpretations 
of the picture. A discussion should follow, while the picture is 
again shown, bringing cut the point . thaf people read into and write 
what they see in terms of their own aspirations and points of view. 

Let children listen to a dramatic tape recording of a historical 
event to write about and share. 

The results would probably be the same as above, different inter- 
pretations. After discussion the children should this time conclude 



'J 



that people read into and write what they hear in terms of thei- 
own aspirations and points of view. 



The game of "Ciossip" might be used instead of a tape or a sh'o-t 
iilmstrip instead of a picture. 



The children should now be able to transfer their generalizations 
to historians and the writing of history. 

Show large pictures of patriots of all races and nationalities. 
(Robert Smalls, Peter Salem, Ira Hayes, Salem Poor, Crispus Attucks, 
William Carney, Paul Revere, John F. Kennedy, George Washington, 
Ulysses S, Grant, Robert E. Lee, Patrick Henry). Let children 
Identify as many as they can and tell what they did. Their 
answers may be listed and accepted. 

How do you know the people you have chosen are patriots? U'here 
did you get your information? (Let children give source of 
information available or known to them.) 

They may then use their textbooks for a quick check to prove their 
statements. 



Several different series of textbooks should be distributed among 
the children, ° 



Then If these men are patriots because of the things y.u have told 
me, could It be possible that the people in the other pictures- might 
have done some of the same things and are also "patriots"? ■ (ChiLdren 
may make guesses based en what they know about other pairiois.) 

Let's quickly check our books (textbooks) again and see what they 
dido 

The children will not find Negra and Indian patriots in their books. 

Possible Response; "They are not patriots or If they are patriots 
why aren^ they irt our books?" ' ■ ■ ■ " f 

Show newspaper clippings, magazine articles, etc., showing that 
minority contributions have been Ipft out of our history ' books. 

Do you believe this could be true? Is it possible these 
people could be patriots and are not in your history 
books? Why don' t we look at some other materials and 
read about them. You may then decide from what you 
have read and the criteria (guidelines) you have set 
up whether they should be considered as "patriots" and 
worthy of being included in our history books. 



VI. Establishing Criteria for Use of Tata : 

Children may list available materials in the room. 

V/hat other materials might you use for information? (Add to list 
already started.) 

...Newspaper articles (conflicting as well as agreeing) 
Documents 

Magazines (use articles as recent as possible) 

Films 

Pictures 



The foregoing criteria should be flexible and open Co allov/ for 
addition or deletion. ' 



.(I v/ill-give children materials for research on Indian and Negroes 
because of limited timeO 

VI I • D^ividinp into Groups : 

Only one or tv;o pictures may be chosen to research by the class 

or groups may be formed using all pictureso (Patriots not in history 

books o) 

Ao Appoint a chairman for each group*. 

Bo Two or more groups m=.y report on the same person using the 
same articles (the children will then be able to see how the 
■reader and v/riter influence v/hat is recorded as history, 
which goes into our textbooks). ; ' 

VIII c Colle cting: Data: 

Each group will decide on: 

A. How they v/ill report to the class. . . 

B. How they will record and classify , their data and make it 
interesting to the group<, 

An outline may be made to help students organize their material ■ 
effectivelyo j 

Possible Outline: | 

( 

Ip Name of Person . j 

II o War they fought in (date) 1 
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! 

III. What they did . 
IV„ In what way have they helped humanity 



V. 



How do their deeds compare to those of the patriots you alr^eady 
know about? " 



VII „ Su mmary of D ata: 

Groups present their information or reports to the class, who wiU 
act as challengers. Conclusions should be dravm from the evidence 
presented and discussed by the class. 



i After discussion yo'u might" aide:'- "Do"you thinYThrsTpTSilTliVlong"" 
Ev alua tion: ■ ■ ■■ 

How well did we research the problem? 

Did we make wide use of resources? 

Did we judge carefully whether or not our material was factual? 

Did wo withhold judgement until all the data was collected? 

Are there some other patriots who have been omitted? 

What criteria do you think the historians used when they wrote 

history and left them out? 

The Teacher Guides and attempts to draw from the concept of 
"Historical Biases." ux 



I Note to Teacher"; 



The pictures~-used in this unit were of people taken from any er^a 
War SvJTw might be used when , teaching the Revolutionary 

War, Civil War, War of l8l2 or any of the other wars by restricting 
the characters to a particular era. 



Activities: 



1. Give children books and materials to read about people from 

minority races and have them using their own textbooks - discover 
where the information is left out .and rewrite the material 
putting some of the contributions in where they belong. 

2o Choose pictures of battle scenes of our ivars for children to 
draw as they see them after using research and completion of 
the unite 



J'feterials: 



Filmstrips and Records 

M no r i ti e g Have Made Amei j.ca Great 
L e^ac?/ of Ho nor 

Nev/spaper Articles 

•Magazine Articles 

Pictures 

Books 

Textbooks : 

Togeth er in A,. ;eric a- - " Johnson 

NeG:roeG V/ho Hcj-ped_jBul_^ - (A good book to compare vith 

their ovm texts) 

Great Negr oes P ast and^ Pr_ej^^ - Adams 
The^ New Indian - Steiner TexcVrpt lifted on Ira Hayes) 
?Jll^h^]AL.B^^2I^ - John Do Shackle ford' 

* Pipne er o ^^'^op^S^F.p^ -'Roy anT'Turner 
I^°£iL-£tarIl^^ Hildegarde Hoyt Swift 

PilSBiS_4i^H5.^ - Millender 

Captain of the Plan te"^-l'' T he "s^ of Robert 'Smalls - Sterling' 
Pioneers ^ nd^ jgj_ri o ts -- Toppin 

_Woj?th_ Fi^ -^^McCarthy and Roddick ' ' • . . 

Teacher Refere n ces : • . 

-Before the Mayflo wer^ - Lerone Bennett, Jro 

gX^v^'i^gss,- The Ne^ro in Amer ican History - • V/illiam 'Lo Katz 
The New; Indian - Steiner 



'A:o Is A Patriot?" 



The teacher may use the unit "v/ho Is A Patriot?'^ for anv of the 
follov/ing categories » 

Exampl e ; 

»'lVho Is An Inventor?", follov/ing the same procedure but using Rillieux 
Matzeliger and other inventors alor.g v/ith Caucasian inventors, or 

Who Is A Scientist?" using George VM^hington Carver along with Luther 
iiurbank,, a Caucasian scientist « 



Sc ience and ludustry 

Patented r::. shoe lasting machine. Revolu- 
tionized the shoe industry, 

^2odB, GjianviJJe. Invented steam-b ^er furnace, incubator, automatic 
air brakes, railway telegraph for r. ^-ing trains. ... 

M orga n, G ari-,et_A^o Gas inhalator, automatic stop sign (traffic, light). 

Williams , Jlanieljale „ First- successful open-heart surgery. 

Carver , ■ Geo j-_geJVashin£ton_„ . . World ' s greatest chemurgist (v/orked v;ith 
peanuts, soil, etc.).. 



em, 



grew, Charle5_R. Pioneer in blood plasma. Developed blood bank syst 

Inventor - worked v;ith Thomas Edison and A. Graham' Bell. 
Drew up plans for the first telephone. , 

Ba^neke^jBen^ Astronomer, inventor, mathematician. Helped drav 
plans for Washington, D. C. , Almanac, first clock made entirely in America. 

Audubon. Jphn ^^jTies. Artist, orthnologist, Audubon Society named for him. 

McCoy, El ijah, Inventor of many lubricating' appliances used on trains 
and steam ships, 

Rillieux, Norbe_rt, Devised a vacuum pan that revolutionised the world 
sugar refining industry. 

Temple, Lewis, Inventor of the toggle-harpoon. Important to New 
England whaling industry, 

Sequoya (Cherokee), Developed a Cherokee alphabet. 



l2£tPJl2^jZa2£2.- Developed a new devise to ur i: -aking sailj for 
sailing ships o 

Hiuton, Willi amjU Developed the '^Kinton T---. ior syr^hilis. 



Fur Trad ers, Pioneers. Settl ers 
DuSable, Jean BaptistC o Founder of Chicago^ 

BjBckvdt^ Fur trader, explorer^ Beckvvdth Pass 

on Pacific Coast named in his honor - (discoverer of pass in Sierra 
Nevada's, 1850)0 

Explorers 

Henson ^ /gjtthevj^ A. Polar explorer -ith Peary ^'^T-'ii tion. 
Nino, Pedrq_JljL£nsj3o Pilot of one of Columbus" -iiizipso 

Estevan^^^ With Spanish exr-^-rc in the South West. 

Saca.jev/ea (Bird Woman) « With Lewis and Clark r^:^- 



■ xono 



Whe_atley, Phyllis- Poet. 
H ughes, Lan qstpno Poet, writer « 
Aldridge ,_Iva. Theater - actor. 
Ande r s on_,_ Majj^n o Op e r a » 
Tallchief, Maria > Ballerina o 
Bethune, Mary M cLe_o_d., Edu c a t or « 
Robeson, Paul , Baritone actors 
Hayes, Rolan d ^ Concert artist o 
Dett, Nathanie l. Pianist - composerp 
Handy, W. C. Originator of the Blues o 
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TKS irfTH OF THE NEGRO SLAVE 

The. slaves v/ere real victims of the syst.erio 
Like enslaved peoples throughout history, the Ifegrces 
of eighteenth century America longed for their xreedoirie 
They could be peaceful and obedient when they had no 
other practical choice, but they resented their lot.- 
They sho\>;ed their- resentment in a variety . of ways, . . 
ranging from individual acts of sabotage to escape 
and revolts 



I o The Myth of the Negro Slave 



lie Concept: "Historical Hisccr.cepti::ns" 

Ae nerali i:: ^T:i on : Slavery --d race prejudico cor.orired t: stifle 
ambition and talt .:t in Negroes^ Their actsLevona^ is rhe m^-^re 
remarkabl^^ v/hen v;- reir-mber that Negroes .re -^i^^ed tae education 
and Cher opportunitic-.i: a.T:^able to v/hi^u citrrei:i;So 

4. Given u set of ref --.--cr, xHe Learner ,.1 b- able to withhold 
udgement until sxxl^11-i--:z --^a is coll' ' and evaluated^ 

Bo -van a set of rei r.:r_ce.-, the learner ■ . : be able to list or 
11 three reacons that . :-;ov; ideals are i. alv/ays carried out 
■. u'havior o 



Co 



.^-rii a set of reference?., the learner ui . be able to identify 
::s and/or stererrypeE about slavery anc the Negro slave 
.m:- \n do not prove to be valid « 

-iivea a list of phrases, the children wii:. be able to p:.;j:r: out 
~ho£- v/hich contrirute i the stereotypin; ^ of the Negz^Oo 



^^'o Setting th--- Sta^e : 

Put the v;o-^ ^'slave" on the board.. What does this word make you 
think of? ^,v; have you heard this word used? Are you a slave to 
anything? 



Pictures may be used to proE^rt siich responses as ^'slave to school,"*'" 
"slave to toV,,'^ "slave to a clork, " etco 



Possible responses from chilcrren: 

">iy mom says I'm a slave to tpVo*' 
^'My dad says he's a slave to the clockc" 
"My mom says she's a slave to housework 



Then :Lf it is true that peopl-. can be slaves to all of the things 
you named, could people also be slaves to peopl.;? 

Why do you think slaves were brought to Arr.-rica? 

Were there slaves in all of the states? (U-e map showing states 
v:ith most slaveso) 

V/hy were most of the slaves in the South? 



k 



Let's look at. some slides shoving slaver" i.:: the United Star-s. 

Shov-/ alider of Negro slaves at work, th-;- caster's tslajits ' ic;- 
his hous-= ar.d the slave quarters. 

Follow '-T, v;ith a discussion of the slidc-s: 

How dc .-you think the Negro slaves fsit a: out bv:i..~ -laves? 

Do you -hink thoy mir.ded it? Do you tliir^k thcv were haD-nv'' 
Sad? ■J . -^app:, . 

Rec :rd the children's responses. 



Now let's Icok at some pictures (slides) of rhe Megr.:. slav- as -mc 
historians r.ave pictured ■ him,. , 

Show slides Dr pictures of the Negro slave happy, carefree, lazy 
and satisfi-d with his lot. 

Co you beli-ve th.se slides of the Negro slave are true"? 



Go over the questions again to stimulate discussion - rnight co^J^Tr" 
'-'ith^the children's responses already recorded. ' :if they want to 

j; add wO their responses or even change some of them, it should 

I ipermltted. . 

^.en if it IS true tfeat the Ne-ro slave was lazy, carefree, and 
^PPy, then slavery must have been fun. Then no one fought against 
i-t. Then if this is true, the master gave them everything they ■ 
needed: food, clothing, Miedicine, and an education. 

The children will make guesses which are to be recorded. 



Now let's look. at some slides and see how some other historians 
have pictured the way slaves felt about slavery. 

Show slides of rebellions, runav/ays, and abolitionists. 

Discuss slides and two views of different historians. 

Then if it is true that they were happy and carefree and the master 
gave them everything they needed, then why dil they try to run away 
and why did some people think they should be free and have an 
education. 



The teacher might explain"" the meanilig of "abolitic-i-tc n>..:,^;"^] 
-?.^l^ilj^2L^ii5^^ 0 1 Dat a: 

Now that you have seen two vie\;s of hiotorians showing re th-v 
felt the Negro clave felt - one set showing him happy, c::--free, 
and lazy and one set showing him rebelling, dissatisfied, ' ■ 

wanting, an education - how will we know what to believe about -ohe 
Negro s].ave? 

. What- resources do we have? 

List the materials the children nameo 

Books, newspaper clippings, texts , magazines , films ^, etc. 



Other materials I will bring: booko^, airdTsTTili^TT^^ 
\vill research Harriet Tubman, Robert Smalls , or Frederick 2'7U-laGs 
as abolitionists; Nat Turner or the Shay Rebellion; ai-d Booker To 
:igL^^^ as an educator. 

The criteria should be open-ended to allow for additions and deletions. 
VIIo Dividing into Groups : 

A. The .children .may . divide into three groups, each taking one of 
.... the three, topics - abolitionists, insurrectionists, and educators. 

B. Several groups may be formed using several people from ea-h 
topic to research. 

VIII. Collectin p:__Data: 

Each group should choose a chairman and decide how they are xo 
report their data. .... 

An outline, may be given to the children to help them organize 
their data. . .. 

Possible outline: 

lo Name of the person » 

II o \Vhat they did. 

III. Were they successful. Why or why not? ■ 



j They may add to their dTta""o7Txtend* their research Ki^thTr Tf ' ' ' [ 
j there is timOo I v/iil furnish materials for research due to mv " 
' limi ted timeo 

IX o Summary o f Data : 

The children's reports v/ill be open to challenge by the class* 
Conclusions should be drawn from the evidence the children reached, 
leaving it open--ended for further explorationo 

Xo E valuation ; 

Did we make use of a wide variety of resource materials? 
Did we witlihold judgeirriont until we researched all the data? 

Now that we have researched and discussed many sources of material 
I have some phrases I would like you to check which show how. you 
would describe the Negro slave o 



ShesA for Evaluati on 

/__/ happy, gay, baiijo playing 

/ / sing sad, mournful songs 

peaceful , obedient but resentful 

L / satisfied with his lot 

l_J a human being 

ov/ned by other human beings 

L / lil^e any other human being 

L / ungrateful, well-paid, and cared for 

[_/ happy', contented, watermelon eating 

/_/ dirty, ragged, shuffling 

LJ enjoyed, serving the master and mistress 

LJ cooperative but did not like serving the master and mistress 
/ / longed for freedom 

L / ^o't a human being 

/ / wanted an education 

L / ^^ent to school 

/ / tiici not want an education 



EKLC 



r 

O 



Runav/ay Slave - The story of Harriet Tubman 
S'li^.A^^. Hi^iJ^^ - "The Moses of Her P3ople" 

Eook^r^ T^^ - Ambitious Boy • ■ .. 

By Sec ret Hail V/ ay- 
Harriet Tubman - Conductor of the Underground Railway 
Tof^ether i n Amez-ica , .... 

Nat Turner p. 8l 
Harriet Tubman pp„ 93, IZl 
Underground Railway pp. 89-93 
Booker To V/ashington pp^ 123-1^3 

T hey Showed the Way 

Nat Turner p. I32 
Harriet Tubman p„ 126 
Booker To V/ashington p. 1^1 

Pioneers of Lon^ _A go 

The Wonderful Conductor 
(Harriet Tubman) po 179 

A Child ^s Stor y of the Neg ro 

A Slave Boy's Struggle for an Education: Booker To Washington p^ 129 
Great Neg^roes P ast__a_nd_j^e5erj^ 

Nat Turner pp. 22, 77 * 

Booker To V/ashington pp^ 27, 77 

N egroes Who Helped ^Ame^^^^^ 

Booker To Washington p. 65 

The Progress of the, Afro-Arneric an 

Nat Turner pp, ^0, k2 

Harriet Tubman pp. ^3, ^5, 133-jl35 

Booker To Washington pp^ I38-I4O 



ERIC 



9 

Te_ache_r Rc>feronce c 
Rsfo^^e^th^^^ - Lerone Bennett, Jr. 

A, History o f jtj :e American Noj2;r_Q - Moltzor 

L ay My Bur de_n Dow_n 

A Folk History of Slavery - Be A« Botkin 

The Ne^ro P^^ffericau 

A Documentary History - Fiskel, Jr« , and :jaarles 

iMatorials- 

Slides- 

Filmstrips - 3VE - Harriet Tubman 

V/orksheet (evaluation) 

Books 

Records - SVE - Harriet Tubman 
Film 



10 



j'laj^or^InGurrections and Rebellions 



Gabi^iel Prosser - I8OO 
Denmark Vesey - l822 
Nat Turner - I83I 
Toussaint L'Onverturo - I83I 

Joseph Cinque' (Mutiny on slave ship ".Ajnistad") 
John Brown 



Abolitionists and Liberators 



Levi Coffin 
Harriet Tubman 
William Lloyd Garrison 
Wendell Phillips 
Frederick Douglass 
Soujourner Truth 
Elija Lovejoy 
John Woolman 
William Wells Brown 



Educators 

Prudence Crandall 
Booker To Washington 
Mary McLeod Bethune 
Robert Smalls 
Charlotte Forten 
Rev- Lo Co Lockwood 
Daniel Ao Payne- 
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I. Americans All 

II. Ccncept: Pride in heritage of ail Americans 

Generalisation: People of all races, religions, and c^oltural 
heritage nave contributed to society. Modern America owes a debt 
to contributors of other places and times. 

Ill- Behavioral Goals : 

1. Learner will depxct 4 or 5 episodes in cartoon fashion of Mary 
. bethune's life which were significant in helping her become 

an important .Iraerican contributor. 

2. Learner will construct from cut paper at least 2 of the k 
contributions of Benjamin Banneker to be used in class mural. 

3. Learner will write a report proving or disproving problem 
being researched. 

Learners will compare and choose an appropriate title for 
speeches of John F. Kennedy, Martin Luther King and Chief Joseph. 

IV. Setting the Stage for Learning : ■ 

The teacher will use a patriotic song such as "Star Spangled 
Banner" to help learners formulate the concept of patriotism or 
pride in one's own heritage and respect for all American's heritages 
regardless of race, color, or religion. 

The learners will be given an opportunity to identify title of 
song. After learners have identified the song as the national 
anthem, the teacher will ask the following questions: 

(Vftien do we usually hear the national anthem?) 
Possible responses : 

- before baseball games 

- before important programs 

(How do we feel when we hear the national anthem?) 
Possible responses : 

- proud 



- respect 

- happy 



The teacher will explain to learners thar the national anthem is 
a symbol to the American people which is honored and respectedo 

(Are there any other symbols that Americans respect and honor? 

Transparencies will be used to aid learners « 

Possible responses : 



1. 


Flag 


2. 


Patriotic songs 


3. 


Statue of Liberty 


4. 


Shield 


5. 


Liberty Bell 


6. 


Eagle (national bird) 


7. 


Star 


8. 


Red, white and blue 



(Why are i\mericans proud of these symbols?) 
Possible responses : 

- freedom of education, voting, religion, and speech 

- symbol of a better life 

Do all Americans respect these . symbols? Have all Americans 
enjoyed privileges and rights guaranteed by symbols of our country 
such as freedom of religion, education, voting, housing, etc-? 

(Some' discussion should followo) 

The learners will be given an opportunity to view film, »'Land of 
Immigrants^' which presents the story of the backgrounds of the 
people who live in our United States^ It stresses that the .steady 
flow of immigrants to our land has come mainly for reasons of 
freedom and equality^ The film relates that many immigrants have 
tended to form communities of their own nationalities, but their 
children are becoming more integrated with society as a whole* 
The film will clarify that we are all American now, but our . 
ancestors were all immigrants; our celebrated traditions and 
holidays are of "foreign origin»»; the characteristics which 
have made our people "diff erent'» are the characteristics which . . ■ 
have made our country prosper and make it a good place to live« 



After viewing film the learners will be asked Tr rerpond zc zhe 
following questions in the following sequence o 

(V.Tio is an irrjnigrant?) 

Possible responses : 

- one who settles in a nev/ land 

(From what continents have immigrants left to come to America?) 
Possible responses : 
1 o Europe 
2o Asia 
3o Africa 
etco 

Teacher should have world map for referenceo 

- If it is true that immigrants came here from so many different 
countries, how did they find it possible ta make America 

into one great nation? 

Possible responses : 

- worked together 

- fought together 

- worshiped together 

- lived together 

- shared together 

(How have immigrants shared with each other?.) 
Record on chart for future referenceo 
Possible responses : 

lo customs and traditions" 
2o songs 
3o food 

holidays 



3- leaders 
Do etCo 

Have all Americans shared? Teacher v;ill refer to picture representing 
people of many nationalities. Have we included contributions of 
all people v;ho are represented in Airierica? 

Have Afro-Americans and Indians contributed to our society? 

List any contributions learners might suggest. At this tim.e 
learners will discover key problem. 

(How have Afro-Americans, Indians, or Orientals shared in 
America?) 

How could we find out? 
Possible response s : 

- books 

- research 

Teacher v/ill explain inquiry approach to be used in unit. The 
term research, copyright date, scientist, and sources will be 
. clarified at this time. 

How are we to know the truth? 

- research 

Wciat sources should we use in our research? List on chart* 
What sources do v;e have available in the classroom? List on chart. 
How did we know about other contributors? 
Possible responses : 

- books 

- pictures 

- films , f ilmstrips , 

- holidays 

- television 



- newspaper 



-.^ ■■'^T "-"^^ ^--^'^ '"'^ -"-sve learned information about conrributio 
tr.r,..,,,-:.. t e ii.c-^rces listed above of other immigrants, then should 
H.. V. zrut. -v-at we caai find similar inform.ation about Indians, 
Ax.r.>sit\^r-:-..SJi£ or Orientals. 

^:Sl:^lL'^:.j4rj3 ^.. ^^^'^eria for Use of Data : 

Tiv.- tc-.vv:;,/rr srd fourth grade learners will do research together 
on xirs:. day.. The teaciier -.'ill read several sources showing 
^, /u^ information from. She "Wanted to Read , ghey Showe d the 

^'^ yn:^-^o tnres cf Great Negroes , about Mary McLeod's early 
life. The ^ teacher and learners will discuss copyright dates, 
validly 0. author and- reliable sources. The teacher and learner 
will >z',e th'2 following sources in research: 



1. 


.n'.:^v;spaper 


2. ' 


filmstrips 


3o 


records . 


k. 


transparencies 


c 

->'? 


. world. books 


6. 


l^iographies 



Dividing into Groups ; 

_A. Learners may choose one of several' books of their choice for 
research. 

B. Learner groups may choose a contributor to research. ■ 
Collecting Data : 

The teacher and learners will decide how to report to the total 
group and 'how to organize and record the data they find to make 
It interesting and clear. Learner will be asked to take notes 
throughout films and oral readings, 

FOURTH GRADE 



Name of contributor being researched 



7 



Sources used in research 



Significajit episodes in tlie contributor's life. 
Early life 



_iear_^ 
__Year 

Jfear 
Year 
'Year- 



Young Adult 



Later life 



The ways the contributor shared in making America an interesting 
and better place to livCo ' 



VI'I I o Summary : 

Children's reports are open to challenge by other learnerso The 
original hypothesis researched by each group should begin each 
final report. Conclusions should be drawn in the light of the 
• evidence, we have, found, . .leaving room f.or further exploration. 

The comparison of Kennedy,. King, and. Joseph.^ s .speeches will be 
used in culminating activity^ In deciding on an appropriate title 
for speeches, learners should come to the conclusions of the con- 
cepts, freedom, respect, and equal opportunity for all Americanso 



x opic Outline 

I- National symbols and i-anings (Freedom and equal opportunity lor 

all Americans) 

II o In:nigration in Ajrerica 
1- Many liationalities 
2« Problems of early imigrants 

3o Circumstances for immigrants coming to .\merica (Slavery and 
iJegro immigrants v/ill be discussed with learners J 

4o Foreign v;ays versus American v/aysa 

IIIc Indepth study of one or several minority contributors' lives 
•.Example: Mary KcLecd Bethune) 

Ac Early Life 

1. Hardships of contributor's life which were typical of many 
black people of that time period such as slavery, absence 
o f education , poverty , etc , 

2o Problems that Mary Bethune faced should be made relevant 
to similar problems black people face today, 

3. Stress especially to minority learners that although iMary 
Bethune was raised in dire circumstances she was able to 
achieve in America through hard work and determination^ 

B. Adulthood 



Ic Mary Bethune received help from many Americans regardless 
of color in return helped people of all colors o 

C» Later Life 
lo Educator 
2« Outstanding j\merican 
3o Advisor to President 
^« Spingarn medal 



r. 

J 



(Example: Benjamin Banneker) 

A, _ Early Life 

lo Grandson of African Prince 

2o Interested in education, stars and mathematics 

B. Adult Life 

1. Iv'rote an almanac 

2o Printed antislavery material 

3«> Built first clock in A^.erica 

Helped design V/ashington, Do C. 

5«> Predicted solar eclipses and crii-:- phenomena : . V-:. 

Teacher will frequently refer ^r- nati - ■ -i.,-...^.^.. 
equal opportunity throughout f.-.sear-oh„ ' - '-^^--m 

Other pc:j:::ible contributors that could be used in research: 
lo Benjamin Banneker 
2« Crispus At tucks 
5o Sojourner Truth 

Harriet Tubman 
5o Frederick Ac Douglass 
6c Jan Ernst Matzeliger 
7o Garrett Ao Morgan 
8c George Washington Carver 
9- Daniel Hale Williams 
10. Martin Luther King 



PIrL IQGRAPHY 

Adams, RuGsell L. , a r^at Negroes Fa^t and Present , Afre-^Aineri 
Publishing UoHipany,. 

Carruthi She V/anted tp r.e ad. 

Eerricotte, Wcrj^ P i.cture5 of Greal ::--:roec„ 

Johnston, To^^ether in ^Imerica , 

Richardson, Great American I^'e^rce so 

Rollins, Th ey Showed the 1 -^ - v . 

St anok , Land of I n:.m i^:rar,: , . ■ 

Stratton, Ne^-roe^ V/h.o .H e'- ;: ••£uil;, ;\.:.-rica« 



MA TERIALS 

lo SoV.Eo (Filnstrip) - "Mary McLeod Eethune^' 

2. Records - ''Mary McLeod Bethune^' 

3o Films -"Land of Immigrants" 
"I V/onder \Vhy'" 

^. Transpai-^encies - "National Symbols" 

^'Important Episodes in Mary Bethune*s Life'^ 
"Important Episodes of Benjamin Bamieker's Li£ff" 

5o Tape - "Reading from Your Most Humble Servant " 

60 SoVoEo Filmstrip and record - "Benjamin Banneker" 

7o Charts - Speeches of vJohn Kennedy, Martin Luther King, and 
Chief Josepho 
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I- What is a Democracy? 
II. ■ Concepts : Freedom and Equality 

Generalization: A democracy is evident when there is freedom: 
freedom of inquiry, freedom of participation, freedoni of oiDportunity , 
A democracy is dependent upon the exercising of responsibility, 
cooperative solutions to problems, integrity, rationality, and'the 
development of an ability to cope v;ith problems « 

Materials: . Posters depicting aspects .of a democracy artifacts 
and evidence* 

.Posters and pictures depicting poverty, discrimination and riots 
related to race« 

■Posters, and pictures depicting black people in the military and 
other facets of our lixe« 

Posters and pictures of black and Indian contributions and status. 
Posters, books, pictures v/hich do not show the minority races. 

Bulletin boards. 

III. Behavioral Goals : 

lo Given a set of pictures, the Te'arher will be able to point 
out the things which symbolize America as a democracy: 

, Someone in a voting booth 
bo Someone raising a flag - a class pledging -the allegiance, 
- c. A. soldier 
d. A civilian 

2e The learners will be able to identify; three reasons which 
refute the climate of our nation as truly democratic: 

a. Voting rights; i.e., Mississippi, Alabama 

b. Discrimination, poverty '(race) , riots (causes) 
Co Textbooks which have left minorities out 

5- The learners will be able to use scientific methods of 

collecting evidence and data in lieu of making judgements. ■ 
They will make use of books, excerpts of reading in newspapers, 
■ magazines, records, tapes, films, filmstrips, etc., and record 
their findings in an organized way; ioe., 

a* History - note the discrepancies, use for discussion 

bo Biography 

Co Current events 



Setting the Stage for Learning - Pictures, books, films, and news 
articles. (Save conflicting pictures until later - ones which 
refute democracy J (Pictures and stories - see Materials soctiono) 

Does a democracy permit people to express their views concerning 
certain events? (Listen and record responses.) : 

Let's take a look at some pictures which show things whichhave 
and are happening in our country « 

Justifiable - (individual or group) - non- justifiable motives of 
people involved in eventSo (News and pictures) Justifiable scenes 
which include all raceso Cne-sided views of people via news and 
pictureso 

Individual or group accomplishments - contributions of Afro- 
Americans, Indians, orientals, etCo 

Pictures, news articles, books and magazines; all sides ~ all races 
Personal experiences covering all races. 

Pictures, magazines, news articles and books; one sided. 

Individual, or group status in relation to society. -Personal 
experiences of all sides and one side. 



Points of Discussion : • ' 

Based on Pictures and News Stories 

Learners will be able to use information from history, biography 
and current events in order to develop sensitivity and awareness 
of minority contributions and understanding of why minorities are 
dissatisfied with their conditions. Learners may conclude that 
riots, demonstrations, poverty and discriminatien are a result 
of a democracy v/hich is not "truly" a democracy when it comes to 
a person's race! or color.* 

Learners will then be able to objectively restate and interpret 
the problem in terms of its interrelationships to data collected; 
i<.ep, is this a democracy for Negroes and Indians?, 

Use new knowledge and experiences to develop principle- in the 
solutions of Negro and Indian problems in our democracy. 

Learners should- have experiences which will help them in the 
altering of any negative racial attitudes. 



. Learners should have developed a hunger for more realism in 
educationo 



Identifying the Pro blems, or Setting the Stage for Learnin g: 

. Which of these pictures or articles show signs of democracy at 
work? Why? (Pictures, magazines, news bulletins o c J 

KEY PROBLEM; Are there' any pictures or articles which show any- 
thing other than what democracy represents? 

Films, books, transparencies, and pictures. V/hich will refute 
data that ours is a true democracy? 

Answers should be accepted and recorded by a secretary.. (possible 
responseSo) 

KEY qUESTICN: a democracy is all of these things freedoms of 
opportunity, speech, justice, etc., does everyone benefit from it? 
Explain your answer. 

Is everyone contributing? Develop multi-racial examples of inventor 
scientists, politicians, etco 

Show Silver Burdett Pictures - American as "Apple pie", voting, 
integrated ..schools, etCo 

HYPOTHESIS: If it is true that we have a democracy, then what 
things should we see? 

(List all responses or assumptions on board or chart o Or have 
class secretary record o) 

All Americans in our democracy have the benefits of our •democracy 
For example: 

lo Right to voteo (If they meet the qualifications of the nation's 
constitution. No American citizens are deliberately barred 
from votings ) 

2o Freedom of speecho 

3o Equal opportunity - education, occupational, recreational 
Ho They are recipients of justiceo 

5« All citizens receive equal protection from the law, ctc« 

Note to the Teacher : May possibly see the value in guiding 
responses and keeping, the focus, within the realms' of '"the unit 
via media, reading, news, pictures, etCo 



Establishing Criteria for Use of Data ; 

How are we going to decide if our democracy is a "true" one? Dc 
we know v;hat to believe? (From coir.paring pros and cons presented 
by the pictures depicting ^'democracy"^ 

Note: Teacher brings in materialSo 

Class makes charts » 
■ -Teacher could- show samples of' pro and con,, ' " 

Criteria 

Democracy Non-Democracy 

lo A variety of races of 1. Picture of a Poll Tax article 

people attending a . 
meeting at city hallo 

2o A variety of races of men 2o "White Only" signs, 

building a bridge « 

Children find the information - Charts « (Books old and new 
which may tell conflicting stories about the same ' even to*)" " 

Have children suggest other criteria. 

Sources : ' (Especially newspaper articles, magazine articles) 
Time of incident (the name of the reporter, writer, or historian)o 
.Geographical position of reporter, in relation to the incident. 
Validity of the source « 

Comparisons in other news media of the same incidentSo 

Adequacy of reporters research in relation to compl^^i-ty'of the 
problems o The reporters or historians ' background information 
on the story or articles^ 

Criteria is "open-endedo" 

Dividing Into Groups - Based on Hypothesis : 

If it is true that we have a democracy, then we should see: 

Group designations may vary from class to classo 

A Democracy Has : 

Freedom of Education Group B : Right to Vote 

Freedom of Oppor- Group D : Indian and Black 

contributors who have earned 
respect f or ' thfeir' face™" 



Group A : 

Group C : 
tunity o 
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Data will be available for each group. Or entire class may study 
data for several hypothesiso 

Note: Each group will find information which supports or refutes 
their topic; i.e,, does our democracy show Freedom of Education 
for everyone? Group A will answer Yes or No and support with 
tneir findings through sources and data used. 

VIIo Gollectin/;^ Data: Chairman will help the group decide how to 
report to the total groupo 

How to organize 'and reword data in order to make it clear and useful. 
Possibility of setting up sub-hypothesis for further research. 
Bring out vast sources of materials here: (Group into useful 
segments for the group's use.) 

• news clippings magazines 
■ ' ' ^'^^^^ bibliographies 

filmstrips 

VIII p Summary of Data : 

Group reports - chairman will act as introducer and see that his 
group proves or helps disprove the hypothesis arid the subject of 
resea: ^h. 

forms - can be developed by classroom teacher 

debates - oral 

news reports or T.Vo 

Role-playing 

Tape recorder - for reinforcement of learning and retaining accuracy 
of findings in the future - may also be used for skill-building. 

Question and Answer Session 

Restate the hypothesis ^ see if our information and report relate 
to the hypothesise 

Restate hypothesis and review assumptionso 
IXu Evaluation : 

Were our group reports objective? 
Did we have sufficient evidence? 

Does the class feel that we are ready to make a judgement on our 
hypothesis? 

DO WE HAVE A TRUE DEMOCRACY IN AMERICA? 
Discussion and '^conclusion" « 
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Find a picture, statement, or letter to editor which refutes our 
"conclusion". Is a true democracy idealistic „ o « Or can we 
really ever expect to have a true democracy? How do you feel wo 
may come closer to approaching a true democracy? However, this 
picture, statement or letter is only one case^ Our amount of data 
should support cur conclusions » 

Xo Leaving the Unit Open-Ende d 

Should we all, as citizens strivo to attain a truer democracy? 

******* 



Democracy 

Government by the people directly or through representatives; 
a country, etco, with such governmonto Equality of rights, 
opportunity, and treatmento 
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WE ARE AlffiRICANS TOO! 

At Valley Forge must admit 
V/ith V^/ashington we did our bit; 
In Eighteen Twelve we did our share 
With Andrew Jackson, ve were there.- 

Again in Eighteen Sixty Five 

We helped the nation to survive.. 

Tho Lincoln said, ''All should be free" 

We helped to earn our liberty. 

In Eighteen Ninety^-Eight we still 
Had work to do at San Juan Hill 
We more than made our presence felt 
To dear old Teddy Roosevelt. 

. And then came Nineteen Seventeen 
Again they saw us on the scene. 
Among the first to cross the sea 
To battle for Democracyo 

We love the soul and heart of it: 

Our country which to us is best 

And that means every part of it 

The North, the South, the East and West. 

At home there is no place for hate, 

Division or disloyalty: 

All that v/e have we dedicate 

To unity and harmony « 

When given any kind of chance 
We've made the grade and shown advance 
In business, science, letters, art 
We've played a most surprising parto 

In ring, on cinder path and field 
True sportsmanship we have revealed. 
And for all opportunity. 
We're grateful to Democracy « 

Andrew Razaf 

"In every ^var the citizen's responsibility to defend his country - 
with his life. If necessary - has been demanded of the Negro American. 
He has never failed his country o" 



Ref : 
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"Let us admit at once. that history is neither scientific nor 
mechanical, that the historian is human and therefore fallible, and 
that the ideal history, completely objective and dispassionate, is an 
Illusion. There is bias in the choice of a subject, bias in the 
selection of material, bias in its organization and presentation, and 
inevitably, bias in its interpretation. Consciously, or unconsciously, 
all historians are biased: They are creatures of their time, their 
race, their faith, their class, .their country — creatures, and even 
prisoners o" 



THE NATURE AND STUDY OF HISTORY 
by Henry Steele Commager 



FOREWORD 

The most effective teaching methods include varying degrees of 
flexibility- Therefore, this micro-unit in minority contributions 
takes on expandable qualities in order to embrace the needs of the 
teachers and the pupils who use it. It is a subject which deals v/ith 
both the past and the present and can be effective in social studies 
and help to make life itself more meaningful to all concerr^ed. 

This unit is" expandable in this practical sense: Each set of 
contributors can be enlarged by the addition of other past or present- 
day Afro-America., or Indian contributors to societyt> It is expandable 
in that each person can be the focal point for an entire unit of study < 
The teacher and the pupils can make use of the many available sources 
and place new-found information into logical places within the class 
texts « A natural result of this will be an enlargement of our view- 
points and an increase in our knowledge and respect for those minority 
participants who have helped to build America.* 

The classroom teacher and her pupils may have many other ideas 
as to how to expand this micro-unito These ideas should be tried. 
This- kind of study can be very exciting and profitable « Each child 
and each teacher can be motivated into finding out more on his own. 
If this can be done and learnings are shared with classmates and 
colleagues, teachers and children will become more self-sufficient and 
richer for their efforts to get a less biased story of our country. 
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^^°~'^^^ ^.^2:^J^._MSSz ^II\9^^c&n Contributors 

II. Concejrt.: Contributors to civilization have been ?ind are multi- 
racial. 
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• -geaeralizatioii: People of all races, religions and cultures h^.. 
contributed to the cultural heritage. Modern society owes a debt 
to cultural inventors and heroes of other times and places. 

III. Behavioral Goa ls; 

A. The learner v/ill b,e able to determine, from a set of references 
that minority cont'rrbutors have been omitted from our history ' 
and textbooks. 

B. The learner will be able to identify at least (one during the 
demonstration) three_ of a set of Afro-American (or Indian) 
contributors and tell something about each one through a 
report, drawings or writings, 

C. The learner will fill out a brief form on one or more of the 
contributors in his set. He will use this as part of his 
individual or group report. 
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D. The learner will be able to complete a picture booklet 
Afro-American contributors. 

IV. Settin g_the Stage f or l£arn_in£ 

"Today, we're going, to study in a new- way. First of all, we will 
play a game of riddles. . , . 

And then, we're going to do some RESEARCH. Does anyone know how > 
to do research or . . . V/hat is the meaning of the word RESEARCH? 
Has anyone ever read Mr. Fixit's column in the newspaper? Do you 
think these people would have to write to him if they knew how to 
do their own research? (Obtain a copy of this news column.) 

Show a few pictures of Afro-American (or Indian) contributors. 
Discuss them and something about their lives ,■ especially their 
accomplishments. Note some of the Caucasian contributors who 
lived within the same time period, or who worked on some of the 
same kinds of things. Discuss, f^r example: Lewis Latimer - Afrc- 
American, Thomas Edison - Caucasian. They were associates' in the 
work on electricity. (See the story of Lewis Latimer.) 

Harriet Tubman - Afro-American, William L. Garrison - Caucasian 
bhe was the leader of the Underground Railroad. He was an under- 
cover agent, an ardent Abolitionist, just as she was." 



Setting the Sta^e for Learning ^continued) 



Each child will be given ein answer dial and a score sheets Pictures 
of Afro-American contributors will be flashed on the screen from an 
overhead projectoro We v/ill play o o o 



A Game o f Riddl es 
(Remind pupils to dial tTieir ar?.swers) 

. lo This is a man, he was a famous explorer during the fifteenth 
centuryo He v;as given credit for the discovery of America . 
Who was he? 

Turn on = the overhead and reveal a picture of Christopher 
ColumbuGo (Note: For expansion of this unit"' in another 
direction, at a later date children may be confronted with 
information on the story of Leif Erickson and on the theory 
of African explorers who may have discovered America.) 

2o He was born in Virginia and was supposed to have cut down 

a cherry treco He was the first president of the Unitcf^, States, 
Who v;as he? 

Display a picture of G eorge Washington o 

3o This man founded a hospital in Chicago, He was the first 
person to perform open heart surgery « ■ IVho was' he? 

Display a picture of D aniel Hale Williams . Ask - Do you think 
heart surgery is important? Why or why not? 

This- was a womano She was an Abolitionist during the slave 
periodo (Define abolitionist) « She led hundreds of slaves 
to freedom through the Underground Railroad? V.^o was she? 
Display a picture of Harriet Tubma n. 

5o This man set up the first blood banks « He was responsible 
for the founding of blood plasma and for developing the - 
techniques of blood transfusions « Who was he? 

Display a picture of Dr o Charles Dr ew. 

Did you get all of the answers to the riddles correct? What was your 
Gcore? Record your score axid save it for future usoo 



Upon completing the research on the individual contributors in the sets 
in. this, unit . . the children- and the teacher may benefit from playing 
another game of riddles „ The overhead makes the game more interesting 
in that it is not turned on until all of the guesses have been madOo 

Similar suspense can be built into the game by holding the picture 
behind one's backo 
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Ke y Que st ions 

Is it true that many mGmbers of the White or Caucasian race have 
contributed to our society? 

Have Afro-Americans or (Indians) contributed to our civi?.ization? 
(More pictures of minority contributors may be shown at this pointj 

(Getting the hypotheses from the children.) (Have someone record these 
responses 

If it is true then, that Afro-Americans have contributed to our civili- 
zationo We could expect that o . o 

(Possible responses from which the hypotheses may come.) 

"1* 

. They .would be included in all of our history -books , readers, stories, 
historical films, etc. That they would be shown in their "true" 
lights o 

. They would be allowed equal opportunity and representation in 
government, voting, housing, education, business, etc. 

. They- would be recognized and' respected as individuals and as a 
race of people worthy of complete freedom and justice. 

. Other races would come to understand why Afro-Americans are dis- 
satisfied with their present status. 

. We would have known the answers to the riddles on Af rc-Araerican 
contributors. 

V. Establishing Criteria for the Use of Dat a 

"I have something to read to you about Thomas Edison and his in- 
ventions." (Read frorr. one of the fifth grade texts; i.e.. The 
Story of Our Country . ) ~ — 

"Now I'd like to read this account of the inventions of Lewis 
Howard Latimer, an Afro- American individual who lived within the 
same time period that Thomas Edison and Alexander Graham Bell 
lived." (Read pp. 289-290 of Eyewitness: The Nef-ro i n Air.erican 
History, by William L. Katz.) ' " ' 

We have shown contrasting pictures or read contrasting passages 
about the participation of Negroes in the development of our civili- 
... zaxion. . During the expansion of the unit the teacher may involve 
the class in comparing, the copyright dates of sources. They may 
note that rr.any of the newer materials do mention something of 
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the contributions of minorities. Many of th.- old materirds com- 
pletely Ignore minority contributions, or if they mention them, 
the statements may be too brief, slanted or even ridiculing. The 
children should be able to see the many different interpretations 
of one event or accomplishments It may be possible to develop 
that history is written to "fit" the times. Children may do fur- 
ther research on their ov/n. 



How do we know what to believe about Thomas Edison now? 
How do we know, what to believe about Lewis Latimer? ^at do you think 
wo ought. to do? Do you think there are more Afro-American contributors 
that we can find out about? 

(Possible response: Maybe we should do some research,) 

What sources of information do we have? Have a variety of materials 
m view: Books, films, filmstrips, records, pictures, etc. 



Make a list of the available cTiteria, get other criteria' from ^pTlT' 
isug£estions)_J._e_ave_J2i^^^ 

Should we divide ourselves into groups? (Sometimes it may prove fea- 
sible to work individually according to individual interests.) 

Could we study and .research about past and present contributors and 
group themselves according to this? (This is a possibility when doing 
further work on this unit . . . See the following suggestions.) 

VI, DiT^J.n£_iji_to_G^^^^ Suggestions A or B 

BLACK OR AFRO-AMERICAN 
CONTRIBUTORS 
IN 



A. . THE PAST THE PRESENT 



B. According toe the Sets of Contributors 

Set A-Inventors, Set B--Explorers , Founders, Organizers, Set O 
Revolutionists, Abolitionists, Civil Rights Loaders ,• etc. 



(Seve-ral sets have been ' prepared for this micro-unit. It is a 
challenge for pupils and teachers to add other contributors to 
each set and to research and complete forms on each person in the 
sets,) 

(Can devote one day to developing research skills. Use one 
contributor.) 



If there are thirty children in the class and there are ton Get« 
of Afro-American or Indian contributors, there. would bo ten grcupo 
of three children each to do the research on each set. The ^jroup 
leaders may assign one person to each child and see that each chil 
has a form to fill out on his person. If there is ample time, -ac 
member of the group will be expected to complete the finding of in 
formation on each of the members in his set. He should list his 
sources of information. (For this demonstration, each child v;ill 
be responsible for finding information on one peraor and giving a 
report on him.) 

The children may sign up on sheets for the sets they want to ex- 
plore. Several shoots may bo distributed. Or a roll-call may 
suffice. 

Are we ready for our research how? Let's quickly review some of the 
things we want to be sure and do as we go through our materials: 

1. Write down the things you think are important as you read, listen 
to records, or view films, or filmstrips. Or you may draw picture 
ol things you. think are important. 

2. Ask questions whenever you need to. 

3= Use this form, for gathering your information and for you report 
on the Afro-American contributor(s)' you have chosen. (See the 
■ • • : form-;-)'"" ' 

- Use- the source sheet for materials' which will help you find your 
information quickly. 

5. Be sure and make a note of _oth_e_r places where you find information 
on the people in your set. 

6. Try to think of places v/here the people in your set may bc-long in 
your social studies books. 



Distribute or let the pupils select the following or similar criteria: 

1. Pictures and biographical sketches of Afro-American heroes of 
the past and present. 

2. Magazine and newspaper articles about current accomplishments 
of Negroes on the local, state and national levels of our 
country and abroad. " 

3. Books which include the Afro-American in his proper perspective 
(some books which do not for comparison and the development of 
critical thinking) . 



o Audio-visual aids of all kinds, including tapes, filmstrips, 
records ^ overhoad projectors, etc« 



5o Artifacts produced by minority cultures (if available). 

An abundance of criteria can bo colloctod for the purposes of oxr■andi^^^ 
this unit- 

V J. 1 , 9PlM£llllE.I}}l2IBS^P2rJ^ ' 

(Select group leaderSo Each group will decide their methods for 
uie;ani7,ing, 'recording and reporting data.) 

If the teacher wishes to have her class use the Past and Present 
grouping she might use the following suggestions: 

Suggestions for group research: Ideas for expansion arc inherent in 
these suggestionso 



Abolitionists 



Contributors 



Statesmen • . 



Past 

This group might find the many men and women who 
fought against slavery « 

(Inventors, otcc). « . , This group may construct 
their own history books. They may also find specific 
places in their class texts v/hich omit Afro- 
Americans o They may add these persons in their 
ovai books. (They may use fly-sheetso) 

This group may make up a booklet about the 
participation of black people in the period after 
Reconstruction and also those v/ho participated in 
the various warso 



Present 



Abolitionists 



Contributors 



. o This group may make a scrapbook of current per::ons 
v/ho are involved in the civil rights struggles o 

(Inventors, ctco) „ „ „ This group might draw 
portraits and write biographical captions „ They 
may work on calendars which pinpoint birthdates 
and accomplishments of Afro-Ameri cans„ 

This group may depict recently elected black people 
and something of their lives o • They may also find 
information about Negro soldiers who are partici-pating 
in the military in this country- 

For demonstration purposes, wo will work with sets of contributors without 
breaking them up into the past and present a 



Statesmen 



Sots of Contributors 

Each person or group v/ill have a sot of Afro-Ainerican contrS.butors. 
He has, in addition, a sheet v;ith a sentence or two about, his 
contributor and a list of sources, including page numbers, v/her^^ 
he can get more inforn.atiou about his ■ contributor^ There is also, 
a form for recording any information he may find and for use during 
his report on his findings « Kore forms may be obtained as needed 

If the child can locate a picture of his contributor, he is to 
draw a picture at the top of his source sheeto This may be u? ' 
as a cover for his report forms. 

If pupils do not complete the research on the mem^:ers in their sets, 
this is perfect motivation for carrying on the unit and expanding 
it after the demonstration is overo 

From time to time the demonstration teacher will send out biblio-^ 
graphics, additional data, and other ideas for expanding the unit. 
If the classroom teacher wishes additional informationo She may, 
of course contact the Task Force member at the office « 



A^Briof Outl i ne of Con jbent 

(This is included as another point of expansion for this unito Ad- 
ditional data and bibliographies will be available «) 

lo A^r-^ca: The Birthplace of Civilisation 

Ao The CONTRIBUTIONS of groups of black. people in the early his-- 
tory of the world; ioe^: 

lo The first pottery 

2o The first smelting of iron 

3o The first construction of tools 

The first smallpox vaccination "* 
5»>" The building of the pyramids 

60 The building and the administration of great universities 
7o Tlie organisation of great leadership in government, military 
and social life 

8. Tlie development of great cultures (art, music, religion, 
etCo) 

Bo The CONTRIBUTIONS of individual black people in the early his- 
tory of the world; icCo: 



lo Emperors, pharoahs, queens 

2o Artists, musicians, sculpturors, poets 
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A Brief O utline^ continu ed ) 

3* Military generals, heroes 
Scholars 

Co The contributions of the laud of Africa itselfo 

lo Its human sacrifice into slavery for the development of 

America and some parts of Europe 
2p Its raw rnateri^=ils 

II. Early American liistory o . « The Emerging of the "Negro" . « 
the heroes of that time periodo 

Ao The Slave' Trade 

Bo The perpetuation of the conditions of slavery 

Co The people who fought for the e^id of slavery (especially the 

Afro-Americans) 
To The Afro-American contributors of this time period 

IIIo Today's Negroes' Struggles for Freedom 

Ao The mood of the groups (If they vary. « « how they vary) 

B„ Individuals who contributed to the cause of Civil Rights and . 

to the life of this nation in other ways 
Co The relationship of current minority struggles for. freedom to 

the struggles of minorities, particularly, the Negro, of the 

past 

Questions surrounding the facts in the information available on this 
subject, may be devised to fit the needs of a particular group of 
children.. These and other questions may serve to help everyone view 
ainority people in a more positive way« 

A time allowance should' be set for reviewing datac When the ilme is 
up, class members may be called to order and 'prepare for their reports, 

VIII o ^^J^H^^SJL I^ata 

Group (or individual) reports: 

Each report should go back to our original hypothesis o . , 
For example: 

One group may begin this way . . J'Our group was working on S^t A 
Afro-American Inventors. We found that George Washington Carver ' 
was « « „ 

Another. group may begin: Our group believes, based on available-^v-- 
data and out5:ide research, that Afro-Americans have contributed 
much to our civilization « « , 
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A tirief Outline of Cont^nt__( r. on t inued ) 

Another group may choose to focus their report on African history 
and contributions , » . 

Another group may choose to bring out some modern day problems and 

relate them to history, (An idea for expansiono) 

_ One person may begin. „ „ We were seeking to find information 
vmich supports the inclusion of Afro-Americans in their proper 
perspectives in our history books, stories, films, etc. We have 
found c o o 

(There are many other possibilities and procedures for summarizing 
data. The procedure during the demonstration will focus on the 
report form and on specific Afro-American contributors.) 



_A_ Gam_ e_ of Rid dles 

After reports have' .been given or after the. classroom teachers and 
the pupils have involved themselves in expanding their knowledge 
of Afro-American contributors, another game of riddles can be 
played. The children will enjoy making up their own riddles about 
each person in their set. They may exchange sets or group reports 
for study purposes before the game. 3cores should be kept and 
compared with the score from the demonstration sessions. 

1. This was a man. He was the first ta die in the Boston Massacre, 
At one time he was a slave and then a sailor. Wlio was he? 
.2£i£PiL^A'^!i3i?J^. " ° ° show a picture. 

2. He founded the' hospital in Chicago which is named Provident, 
her performed the first successful open heart surgery? Who 
was he? PX::J)_aniel Hale Williams . . . show a picture. 

3. This man verbally fought against slavery and accomplished 
many things for hiL-, people. He traveled abroad in search of 
support of his fight against slavery„ This man had to teach 
himself to read. Who was he? Fr_ejeri ck Dougla ss , . show 
a picture. ' 

(The same can be as long or as short as the classroom teacher wishes.) 
IX. Evaluation 

Was it generally known that Afro-Americans contributed to civili- 
zation? Explain your answer. 

Have we done enough^, reseax"ch to prove that black people have con- 
tributed to our cultural heritage? Explain. 



Is there proof that Negroes have always felt injustices a^d have 
nought against it from the beginning of their enslavement? 

Are our sources reliable? 

What are so.t- other things vfc can do in order to increase our 
Knowledge o-i the .contributions of ninority groups? 



"I have .a passage to read to you from a history book which is beire 
aVLlV^^'^^i" system J' Read the following passage fron, The story 
of Our Country, by Clarence L„ Ver Steeg, p„ l^k. 

A Fight Took_ P lace in Bo ston 

One day. in March, 1770, a big crowd of colonists gathered around 
several^-soldiers on .one of the main streets of Boston^ The colonists 
began shouting and throwing. snowballs at the soldiers, and then at- 
tacked them. The soldiers fired into the crowd, killing five people. 
One of the dead was Crispus Attucks, a leader of the crLd. A^Jucks 
was a Negro who escaped from slavery and had become a sailor, 

nnJq ^^^^h^^d study been a waste of time: Here is a book which 

UOi^b include an Afro-American contributorJ' 

(It is hoped that the children will note that this xs just ONE example 
and that most of our textbooks have omitted or have been negatively 
biasea toward the Afro-American„ Our data' has given us information 
that has not been generally available in classroom textbooks, the Afro- 
American has beei? omitted „) 



wo^f wHa^: I:L?^ -sponsibility of .all people in the light of the 
(Possible responoss . . „ which may reflect on the hypotheses:) 

o Our books and other materials should include Afro-Ainerican T^eople 
m the story of America, " 

, Credit should be given to Afro-Americans and other minorities ' 
who have contributed to the civilization of the world. 

o All minority people should have full citizenship rights . „ . thev 
and their. forefathers/have fought and died for it. 

. Teachers and students should conduct individual and group research 
adventures in quest of a "truer" and more unbiased pfctuL of the 
history of America. 

, We should all ^come to regard all people as unique individuals who 
are capable ol contributing to the advancement of cTviliTaTron. 



(These and/or siirdiar responses may come lorwa^'d out of the classa 
They may te recorded and used for further studieSo) 

Consider these Afro-Aiiierican contributoro for the expansion of ; . .. 
micro-unit o 



Lev/is Latiner 
Andrew Jo Beard 
Paul Johnson 
Ernest Everett Just 
Elijay McCoy 
Robert Pelham 
Granville T. " Woods 
Norbert Rillieux 
Robert Abbot b 
Marian Anderson 
Paul Guffe 
Percy Julian 
Wo C. Handy 
Lester Granger 
Thurgood Marshall 
Benjamin Eo Mays 
Jesse Owens 
Sidney Poitier 
Jackie Robinson 
Paul Robeson 
Robert Ln Vann 
Charles Young 
Augustus Tolton 
Constance Motley- 
Gwer. olyn Brooks 



Sou rces : 

The Prog ress of the Afro-Ameri can 
by John Jo Patrick 

The^_ AjTi_ericaii Ne gro: A H i story i n 

Biograp hy and P : ?tures 

by Norman McRae'and Jerry Blocker 

^jeR^^^Pegroes^ P ast and Present 
by Russell Lc Adams 

Eyewitness : The Negro in America n 
History ~ ' ' 

by V/iliiam Lc Kats 

_'gie_jjite_r national Library of Negr o 
Life and Histo ry 



Note ; 

There are many other sources and many 
other individuals to use and find in- 
formation*. 



"A day v/ill come when beings who are now 
latent in our thoughts and hidden in •ur 
loins shall stand upon this earth as one 
stands upon a footstool, and shall laugh 
and reach out their hands amid the stars 



The Nature and the Study of History 



F;a^ous a?50-a: ^f.ican coNmirUic^.q 

JAN NATZSLIGER. (t 852-1 8P,o') t>-, i ^'v^; t >. ■ 

Massachuo^t-r - • V- ^ Maiseiiger came to Lynn, 

Sst^n.^ the shoe industry. Matzeliger discovered that the 

lasting process wa.s the bottleneck in the manufacture of sho-^. 
botlo^' step in which .he top of the shoe is attached' o the 

Dottom. xt naa to be done by hand. Veteran shoe,..akers ^aid it v-^s 

^rjf^^f ^^San v;orking on the problem, and in I885 he rec^ivpd a 

L L.efit :/)\^f -'"^'i^^^"^^-^^^'^^' Unfortunatel.;, he nev'erleLed 
the benefit, of his invention, because he died six years later„ ^ 

BENJAMIN BAmiU^ER, (I731-l806)„ Benjamin Banneker, like Benjamin 
Franklin, was well kr.own for his almanac. Banneke - s ai.nual Smannc 
TLtitLll '""''^ ^"'P-^-t of his day. Banneker was an astronomer, 
IZT.Tu ' ^ surveyor, and a mechanical genius. Probably his 

greatest honor was being appointed to the commission which defined the 
boundaries of Washington, D. C„ , and created a street plan for ^he c^tv 

th:t Ld^Stfn^T' T r '-'^ ^'55 aSLif that'' 

preserve l-rl^^l ' ' ^ Secretary of Peace who would "promote and 

warL::/::Krujo^r^^' ^^^^^ . 

natiSafaLSJm'''';/'?''^'^^'^^ ^^^^ ^^^^^ ^^^^^i-^ 

national accUim as the first loctor to operate successfully on thn 

l:iT,usTl: ''n Pli^^---ts, while not^rsnoctacular, 

vJt I T 1"^^°^^^'^^' Wilxiams graduated from Northwestern 

bniversity's Medical School in I883, His concern over the difficulty 
w2'n obtaining interships and the inability o' NegL 

Soviden^lo^iitT'^^'n.'^"'"'"^ '"^'^^^^ ^° ^^^^ ^''^^^ ^o ffSd 

schoo? f^r SS' ^°^P^^^'l ^^-^^-^ fi^'-t training 

school for Negro nurs-s m America. ' Later Dr. William^s ostablish,^H 
another nursing school at Freedmen's Hospital in Washington d'c"' 
where he served as surgeon in chief. ^ ' ^° ^° ' ' 

''i^-. ^^9°^-1950)= Charles Drew was an outstanding scrViar and 

of L'^Lac'l^am fu^'T'' ^^^^ ^^"^^^^ -P^in 

nro^.rtno= % Ki . i''"'' ^^^^'"^ ^ doctor, he did research on the 
?L us of b-f H ?° research, his ideas of banked blood ard 

on fo; he 4° ed St"? "^'^'^^ ^^'"^ -S'olish 

MnnH ;/ ^ government and the Rod Cross. The use of 

blood plasma saved many lives during World War II. There is a tragic 
irony m the story of Dr Drr.w T,-, i Q^n 4-u- ■ tragic 
research ^n.^ ^950 this pioneer m blood-plasma 

research died from mourios received in an automobile accidert He had 
lam unattended too long and died from loss of blood. 



GARRET A MPRC-AN, (1S77-1965) » • .Garrot A. Morgan was born in Paris, 
Kentucky o However, hu spent practically all his life in Clev-iand, 
OhiOo His first invention v/as an adjunct to thcj sewing machine^ Tliis 
he sold for SI5O0 Encouraged with this ho >c-gan er,.-'":rimenting also 
other linos B.nd carr.o up with a Gas iMasko T.'iis n-.ask'was used in World 
War lo Ho of ton took on the character of mi Indian Chief in order to 
get rid of some of his inventioiiSo In 1924 he- invented the first 
electric stop light signal, the rights to which he sold for $kO,QCO. 
He established "The Cleveland Call/' in the 20' So He also was in the 
cosmetic and other business fieldSo 

JOSEPH BLAIR, (I90A- ?)« Joseph Blair was born in Augusta, Georgia. 
His schooling ended with two years of college. Being of an inventive 
turn of mind, he became interested in aero-dynamos « When only 2k 
■years of age he sent plans to- the government in I928 for two stage 
rockets o Plans were laughed at as fantastic and impossible « Thirty 
years later Blair was called to Washington by the Big Brass to tell 
them why it was impc ^dble for them to get rockets off the ground 
successfully. Blai:' ..ectured to them for three days. From this point 
on Rocketry became a success o Three of his inventions were taken by 
the Navy, and marked ^'Top Secret'*^ In addition to patents on mouse 
traps, submersible submaring capable of making 80 miles an hour beneath 
the water c He developed the imepller for the, p-^7, the governments 
long-distance fighter bombero Re also makes these superchargers for 
high-powered racing boats« 

feke a big chart of these and other people on. a scroll with a little 
something about each one underneath a picture » Ask which ones sound 
interesting to you? List them - fird as much information about each 
one that you can. Fill out a form on each persono 



REFERENCE : The American Negro; .A History in Biop:raphy and Picture s , 
by Norman McRae and Jerry Blocker, illustrated by Carl Ov;nes, Impact' 
Enterprises, Inc« , 19$5„ 
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A NOTE TO TRE TEACHES CCNCERrUNG UNIT EXRAIiSION 



I« The Contributions of the Negro in Arierica 

"A Ballad of Negro History" by Langston Hughes 

''The Once Upcn A Tiir.e ;-tory of the Negro Arrerica" by Edyth H, Ingrah 

Making use of all of the i^et£ ccntai^ied- in the basic unit - Afro- 
Am erican C ontributors : * ~ ~ 

Inventors 

Founders and Organizers 

Eevolutionists, Abolitionists and Civil Rights Leaders 
Politicians and Statesmen 
Education 

Music, Theater, Literature, and Art 
Sports (to be compiled by teacher and pupils) 
Religion 

Military (information included) 

Incomplete Picture Books of Afro-American Contributors (Children 
are to find information and complete the booko It is hoped that 
they will find more contributors and add to their booklets- 

II o Suggestions for Integrating Minority Contributions into th*- 
Ciass Textbook 

Ref : The Story of O ur Country by Clarence L. Ver Steeg 

Ejcplprinp; The Regions of the United States , by Gross, Follett, 
Gabler, Burton, Alilachmede 

(These are not cited as "poor" texts, but they are merely 
used, as examples for depicting and filling in "gaps". It 
is not our purpose to give a complete list of places to 
add Afro-American contributors, but rather,, to give the 
. teacher an idea as to how^ placing minority contributors 
into a chapter, may be accomplished o ) 

IIIo The Contributors of Africa 

Sample pictures with captions 

An outline and bibliography of information 

Try to obtain a copy of: "An Introduction of African and Afro- 
American History," by iMilton D. V/iliiamSo 

Other ideas may come from teachers and pupils „ 



Set 


A - 


Set 


B - 


Set 


C - 


Set 


D - 


Set 


E ^ 


Set 


F - 


Set 


G - 


Set 


H - 


Set 


I - 



The v/e?" • 7 of .T.inority contributions into the social studies 
curriculum . ■ jreat, but basically, -..nco-^plicated challenge to l.ht- 
classrcorn tea.' . In that the teacher is already familiar v.lth i-he 
basic- textbook, there is just the need for her to becc.Tie niore faT.iliar 
with minority ( Af ro-Anierican and Indian) history and culture; 0 Upon 
increasing her general knov;ledge about n:incrity contributions, tho 
classrooi^i teacher will find that certain portions 01 tne ,3tory of 
America are slanted or biac-dc (See quotation in the unit V Co.Tunager. ) 
The story or stories told in .Tiany of our locks are slanted at the expense 
of the minority individuals^ Tliere are, obviously, many "holes" which 
can be filled in with the contribution of one or more' minority personso 

Some of the materials provided in this micro-unit of Afro-American 
contributors have been, PURF03ELY, left incompletoo This is a challenge 
to both the teacher and the pupils to continue their research after the 
Task Force work has been begun« For example. Sets G and I are not 
complete at the time of the demonstration^ (Neither are the other sets 
in view of the many people who could be added to them J It is up to 
the teachers and the pupils to compile the contributors who would fit 
into these setSo Set G is concerning Sports, Set I is concerning 
Militaryo (Some information for thi:=^ set is proviu-dj 

For each of these sets and all other sets involved in this unit, 
the teacher is asked to find and pin-point sections in r.er social 
studies texts which do not have these contributors in tnem*. (Pupils 
have been asked to do this, tooo) The information on the source sheets, 
the ..children» s booklets and sources brought in by the Task For.^e member 
are only a beginningo Teacher and pupils can compile other -es 
and information for inserting (methods to be devised by the c:^. .,,: and 
the teacher) into the proper places in the basic texts o 

It is suggested that the sets involved in this unit be studied 
and enlarged^ It is further suggested that Caucasian people whose 
lives may closely parallel or touch that of an Afro-Americ^ contributor 
be cited. In many instances, it has turned out that the Afro-American 
was a prominent figure in the events of that period o In addition, ■ 
there may be substantial evidence that the minority contributor was 
responsible for the many original ideas v/hich resulted in successful 
and valuable inventions and contributions. 

The story of Lewis Latimer is an example of the- above. (See 
Eyewitnes;-:: The Ne^ro in American History , by William KatZc) Lewis 
Latimer was an associate of Thomas Edison, his invention of the 
incandescent light was directly responsible for the success which 



his associate experienced c Le^-is Lariaer also drev; ur uhe first rlar.3 
for_the tel-'phone which Alexander Grahar. Bell has beer, given cc-T.piete 
credit for, V.herever there are stories of the -Aorks of Thomas Ediscn 
6Jid Alexander Graiiara ac-li, Lewis Latir.er should be an integral part cf 
the story. Especially since he drew up .r.any cf the original clans for 
Edison's inventionsc 

Joseph Blair, designer of space rockets, is anotner Black hne^±ca2i 
wno nas not been .^iven credit for his efforts. He has been, in fact 
con:pletely ignored = This man sent rlans to the government for stage 
rockets. His plans were laughed at. Thirty years later he vas called 
to explain to the "Big Brass" why they could not get their rockets off 
the ground. After his lectures and his plans were used, the government 
Was successful. 



A BALLAD 0? ICEC-HO HISIOKI 



There is so much to write about 

In the Negro race 

On each page of history 

oj.ow/s a ausKv lace*. 

Ancieiit Pharaohs ccTie to r.ini 

Av/ay back in 3„ Co 

Ethiopia's jev;el--d hand 

V/rites a scroll for z,eu 

it v/as a black rr.an bore the Cross 

For Christ at Calvary. 

There is so much to v;rite ahout 

In the JJegro race» 

Though now of Ghana's Empire 

There remains no trace, 

Once Africa's ^-r-eat cultures 

Lighted Europe's dark 

As J-fendingo ajid Songhay 

Cradled learning's ark 

Before the Moors crossed into Spain 

There is so much to write about 

To leave their marko 

In the Negro racoo 

E're the ships of slavery sailed 

The seas of dark disgrace, 

Once Antar added 

Winged v/ords of poetry's lore 

And Juan Latino searched 

The Medieval heart's deep core — 

All this before black men i:. chains 

At Jamestown v/ere put ashore. 

There is so much to write about 

In the Negro race. 

So many thrilling stories 

Time cannot erase; 

Crispus Attuck^s blow for freedom, 

Denmark Vesey's, too» 

Sojourner Truth, Fred Douglass, 

And the heroes John Brown knev;^ — 

Before the Union Armies gave 

Black men proud uniforms of blue* 

l86"5 — Emancipation- 

The Negro race 

liegan its mighty struggle 



r or a rightful rlace 
In the making of Ameri 
To v;ho5e your.^r la:.:: i": 
Scckc-r To anu Carver — 
Lach ^t;:,ius l'.O"''' ^. r> 



ca 



Yet I c 1^ e c r .1 :-; i r. e d to greatness 
Cn z'r.e cvesz of ireedcm's wave. 
Taui La.ure::ce Tunbar 
Penned his rhyir^es of lyric lace — 
All the sadness and the humor 
Of the Negro race- 

To the words of colored Congressmen 
The Halls on Congress range 
Handy wrote the blues c 
Williams and Walker sang. 
Still on southern trees toda.y 
Dark bodies hango 
The story is one of struggle 
For the Negro race — 
But in spite of all the lynch ropes, 
We^ve marched to take our place; 
Woodson, Negro History V/eek, 
DuBois, Johnson, Drew, 
Cull en, Maynor, Bunche, 
The cultural record grev/o 
Edith Sampson went around the world 
To tell the nations v;hat she knevy-' — • 
'\nd Josephine . came home from France 
To claim an equal chance 
Through song and dance c 
There is so much to write about 
To sing about, to shout aboiit 
In the Negro race: 
Cn each page of history 
America sees my face — 
Cn each page of history 
We leave a shining trace- 
On each page of history 
My racei 
My racei 
My race! 

— ^LANGSTON HUGHES 



UPON A Ti:-3 .-:a::y vears age, aj e^plcrors ve::l::,r;-i cut acres.:: 
oceans to nev: and str-b-ge lands, ihere canie to zhe New 'Vorld T.any tail, 
s-calwart, brown and black n:cn ircrr. the Continent oi Africa to seek 
their fortunes and th-:r thrills that valcr, courage ani jv^->nti;"?-e co^'^d 
bring. 

Pedro Alonso Nino was the Africa:: pilot of the ship }dnc, came 
-with Columbus in 1^92 to discover Americao He carried^ Colu.Tibus back 
to Spain to receive his honors « 

^ In 1513, Nufic de Alar.c and 50 other Africans came with Palbca, 
and helped to chop the way through the tropical jungles of the Isth-us 
of Panama to discov-^r trie Pacific Ccean- 

Africans cair.e with Ponce de Leon in search for the Fountain of 
Youth in Florida. Other Africans came with Menendez at the founding 
of St. Augustine in 156^0 An African in the Hernando Cortez expedi- 
tion as he invaded Mexico in I5I9, planted the first wheat on the 
_ mainland of the New World « 

Africans accompanied Spanish Explorer Ayllon up th.e Florida 
Peninsula into Virginia and helped to establish the town, San Miguel 
:aear the present-day Jamestown. 

Estevanico became famous as he explored and opened the way for 
Spanish settlement in what is- now Arizona and New Mexico « 

Africans accompanied the French into Canada, along the Great Lakes, 
and down the Mississippi » 

One of the most noteworthy early pi.^ne.ers, .scout and founders was 
Jean Bar.tiste Pointe Du Sable from Haiti, who spoke French, Spajiish, 
English and several Indian dialects o In 1779, he built a lucrative 
for industry in the Northwest Territory. He founded on Lake Michigan 
at the mouth of the Chicago River the first permanent household that 
led to the City of ChicagOo 

As European settlers came to ' land *to seek religious and 
political Freedom, so did many , Negro families seek the frontier, 
a place apart from prejudice, where a man proved himself by showing 
he could survive the haraships of Frontier living. 

George Rush, an explorer, adventurer, frontiersman, in 182O, 
traveled to the Pacific Ocean north of the Columbia River» He 
returned to Missouri and married. With his family and four other 
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people, ti-aveled the Oregon Trail to settle in the Orecon Territory, 

Being refus.;d the privil-ge of settlement, he moved north to the Puget 

Sound and built the first saw-and-grist-mill in the Puget Sound area. 

He became a valuable ^'uide in helping others to establish themselves „ 

In 1909, probably the last great feat of land exploration was 
accomplished by Matthew Henson at the North Pole„ While Robert Peary 
Gat exiiausted and weak from having his frost-bitten toes amputated. 
Matt Henson with the Eskirr.oes made the last dash to plant the Stars 
and Stripes at the North FoIbo 

. During the 17th, l8th ar.d 19th centuriee, many brown men, women 
and children were brought from their beloved Africa to the New World. 

They brought pifts of Work and Service , They tilled the soil; 
worked the mines; harvested the crops; cared for the homes, and 'laid 
the tracks for the first railroads without pay for over ?.kk years in 
order to build the- economic foundation of the South, Their labor, 
free labor, helped to make America a leader in the world of trade. 

They brought Gi_fts an d Skill s as iron-smiths, wood-cai-vers, 
craftsmen, and cabinet-makers. They built many of the Southern' 
stately mansions. 

They brought C -ifts of Poetry and Song , The Negro Spirituals form 
the only true Am rican Folk Music originating from the sorrow, hopes, 
prayers and faith of Negx-o Americans as they worked in the fields and 



mines. 



"Deep River" 

"Go Down Moses" 

"Couldn't Hear Anybody Fraying" 
"Swing Low Sweet Chariot" 

"Nobody Knows the Trouble I See" 

"Sometimes I feel like a Motherless Child" 

From: Sugg estions For the Teaching of Negro History . I968. 
Name the Afro-American contributors you have just read about. 



Would you say that Afr.icc-::ns can be considered dic^covererG of America? 
les No . _ 

Read the following stfitement : • ' 

While all the European countries v.-ere planning to send :nen out with 
ships to explore and discover, tlie Netrroos living cn the West Coast 
01 Africa nad discovered the New World, Some "scholars believo 
that more than a thousand years ago thc're existed on the West Coast 
oi Africa a highly civilised seafaring r.ation which sent "its shins 
to American shores. Peter Martyr, a learned hi.storian and an ' 
acquaintance of Columbus ,. mentions a region, not two days' journey 
from Quarequa territory in the Darien District of South A;r.erica, whore 
Balboa found a, race of black men, Ke thought they had come from 
Alrica and had been shijDwrecked on this Coast"„ 

Find other information. on. Africa and its early history. 

Has Africa contributed anything to civilization? Explain after 
your research is done, (Use a separate sheeto) 



'From Su ggestions for Teaching Black History 

. Question : Another .great .sclxolar,. ..Justin .Winsor, believed that "skulls 
found in the caves in the Bahamas seemed to be very like those in the 
early humid places of the Canaries, "v^hich are really a part of Africa, 
A report of the Bureau of Ethnology finds support for it in the early 
American pottery with faces very much like Africans," 

has written- several volumes to 
prove this early coming of the Africans by showing how they made an 
impression on the life and customs of the Indians, He sees evidence 
ot It m the resemblance of the Indians' religion to the fetishism of 
Africa, and m such borrowed African words as Buckra, canoe and tobacco, 

^estion: There were Negroes on the ships with Christopher Columbus 
when he discovered the New World, Columbus mentions" them in his voyages. 

^Snestion: Later when other men were exploring -the new -country, Negroes 
pZu "Negroes were in the exploration of Guatemall, Chile, 

iZ ' -tfr. TT^^^ ^^'^ company of Ponce de Leon in Florida , , , 
and with De Soto on the Mississippi, One Huflo de Clano distinguished 
nimseli as the faithful companion of Balboa to the Pacific Ocean " 
Always remember that "with the expeditions of Cortez in Mexico was a 
Wegro, who finding in his rations of rice some brown grains, planted 
them as an experiment and thus made himself the pioneer in wheat raising 



Sources foz- these Questi oiiG: 

lu Carter G. Woodson, The Nqrtq in Our History , The Associated Publishers- 
2. Carter G« Woodson, Nenr Q Makers of History , The Associated Publishers. 
5o Benjamin Brav/ley, A^. 3j^c.rt_^H^ ^ of the Negro , MacMillan, 195S« 

Afric an Contz-'ibutions to Civilization 
lo Man v/as born on the continent of Africa: 
Sources : 
Books : 

The Progress and Evolution of Mankind in Africa ; by Dr^ S„ 
Bo Leakey o'' 

- Before the Mayflower ; A History of the Negro in America, l6l9- 
196^F, by Lerone Bennett, Jr., Chapter lo 

Teaching Ch ildren and Adults to Understand Human and" Race 
Relations , by Sanndrah Clark Grevious, Published by T„ SJ* 
Denisoh' and Co. , pp/ 11^-118. ' ' 

A Guide to Afr ican^.storv. by Basil Davidson^ 
Films : 

Dr. Leakey and the Dawn of Man o EBF I967, Col, 26 mino js. 

Africa v;as in the forefront of all world progress: 

Ao World leadership in -government , religion, education, etc 

Sources : , . 

Books : : 

. Q^reat Rulers of the African Past , by Lavinia Dobler and 
. William Ao Brown^ 

A Glorious Age in Africa, by Daniel Chu and Elliott Skinner^ 

Teaching Children and Adults to Understand Human and Race 
Relation s, by Saundrah Clark Grpvimi.^, " '■ ' 

Before the Mayflower. A History of the Negro in America, by 
Lerone Bennett, Jro., Chaptei lo 



Africa contributed maiiy niaterial tilings to civilisation. 
B ooks ; 

Those listed on page eight; there are many others, as well„ 
Films : 

Africa Awakens: Mod ern' Nife'er ia. ATL, 196I, col. 22 min, , ij. 
^Snl^S2^Jl^^oj:ro^. NET, I965 b/w 50 min. , sa. 
3uma (African Scul r^ture Speaks). EEF col. 9 min,, jsa. 
£^-££2JLillgj:0_"i o f Africa's Golde n Agfi. ATL I968, js. 
Pamphlet : :' ' 

l1 Afro-Ame rican Histor^y. by Milton 
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Information for Developing: ^^et I - iMilita rv 
Revolutionary Wcir 

A„ .March 5, 1?70 — GrisiiuG Attucks- died v;it>. Sar.uel Gray, James 

Caldv;ell, Patrick Carr and Samuel feverick 
in the .Eoston Macsaicreo Their death rallied 
all to the -cry for independence and Frcedo?Tip 

Bo dime 7, 1775 — Ne-groes pei-^fcrmcd ' their duty at Bunker Hill'; 

Peter Salem, a private "^in Colonel Nixon's 
regiment and bx'oke the attack of British 
Major Pitcairno 

Co 31ack Haitian Volunteers helped to re-capture the Savannahp 

B» Documents of the States indicate: 

1« Rhode Island raised a regiment of 5OC Slaves. 
2o New Hampshire enlisted 629 Slaves. 
'^_3« Mev/.-lYork. enlisted I50O Slaves^ ' * * ' " 

Connecticut enlisted a regiment of Negro soldiers* 
5o iMaryland raised 750 Negro troops^ 

6» From Bunker Hill to Brandywine, from Valley Torge to Monm^suth,. 
Megroes fought gallantly side by side with white soldiers in 
ten brigades » 

7o About 4000 Negro soldiers were scattered throughout the 
Continental Army„ 

War of 1812 

Ao Oliver Hazard Perry and fifty Negroes met and deffiated the • 
British .Man-of-V/ar in Lake Erie^ 

Bo January 8, I815, two battalions of 500 free Negroes fought with 
Jackson to break the hold of the British before New eyleaixse 

Civil War - l86l-l865 

A» Early in l862, Kobert Smalls with eight Negroes, seized the 

Steamer, Planter and ran it safely past the forts and delivered 
it to the Union Blockade Fleets Robert SmalLs became a Colonel 
in the Colored Troops „ 

Bo ^^Native Guards" of Louisiana organized and joined the Union 
Forces in l862» 

Co June 7, I863, eight hundred Negroes fought with three hundred., 
whites at Milliken's Pendo 
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At Fort Huron in lS65« First ana Third Louisiana Native Guards 
fought . 

lo First ir^ade up of free Negroes 
2c Third made up of Freed men 

Eo '^Kansas Colored Volunteers*' formed early in l36^o 
Petersburg J July ;:0, l86^„ 

1. Sight Negro Regiments cut through Confederate lines 
do Tiiree from iMaryland 
5" One from Virginia 

5''-th and 55th Regiments from iMassachusetts 

Nashville , Tennessee - 

lo 1^'th, 17th, l3th and kkth Regiments 

Ho 12th, 13th, and 100th Regiments 01 the United States Armyo 

I. Altogether, 186,000' Negro soldiers and .:9,511 Negro sailors 
served in th^^ Civil Ware 

J. 50,000 Negro soldiers and sailors died in the Civil War« 

ko Commissioned Officerso 

1- Kansas - Captain H,., Ford Douglas 

First Lieutenant W. r„ Matthews 
Second Lieutenant Patrick A, Minot 
2o 10^- th Regiment - Colonel William N. Reed 

Major Martin R. Delany 
Captain 0. B<, Wall 
Dro Alexander T. Augusta - Sur^geon 
Dro John V<, DeGrasse 

IV. Spanish Am er ican War, 1898 

A. Ninth and Tenth Cavalry, the 2^th and 25th Infantry took a 
prominent part in the assault at El Caney and San Jyan Hill 

Bo Volunteer Negro troops from Alabama, Illinois, Kansas, Ohio 
Virginia - • 

C. Third North Caroline Infantry ~ Commanding Colonel James E. Young 

Do Eighth Illinois- Negro Regiment ~ Colonel John R. Marshall 

E. Ninth Ohio Regiment ^ fejor Charles Young 

F, Colonel. Charles Young, 3rd Negro Graduate of West Point, Hero 
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V/orld War I 

A. At the beginning of the War there were 10,0C0 Negroes in the 
regular army .and 10^000 in the National :drds« 

Bo Between June 5, 1917, and September 12, I91S, - 2,290,^29 Negro 
men registered for service^ 
1, ^00,000 sei-ved in the luSc Army 
2o 200,000 Negro i^en went to France 
j>o ^2,000 were combatant troops 

10,000 volunteered for tne Navy 
5- 2,000 served in the American Transport Force 
60 92nd Division v/as the largest group of Negroes' 

a* Infantry 

Field Artillery 

Co Machine Gun Battalion 

d. Signal Corps 

Co Negi'D v;omen served as yeo-women 

D« 19^ officers and men received decoraticris : 
1- Congressional Medal of Honor 
2o Distinguished Service .Cross 
3<» Croix de Guerre 
Legion of' Honor 
ao Some noted heroes are: 
Henry Johnson 
Needham Roberts 
Sergeant William Butler 
. lo Johnson aiid Roberts were the first Americans to 
; ■ receive the French Croix de Guerre for wiping out 
a German raiding party of 20 jr^eno 
2o At the. Battle of Argonne, the 368th Negro Infantry 
did noble serviceo Lieutenant Robert Lo Campbell 
was decorated for rescuing Private Edward Sanders 
who v/as carrying, a message « 

Eo 1200 Negro officers in eveiy branch of service except the Air Corps. 

Fo The 15th Regiment of New York was under, fire for 91 days- 

World War II 

A. 35000,000 Negro men registered for service 
lo 701,678 Negroes served in the Army 
2« 165,000 Negroes served in the Navy 
3- 5,"0G0 Negro<^:- served in the Coast Guard 

17,000 Negr-oe..B served in the Marine Corps 
5« ^,000 women served as V/aves and Wacs 



B. 500,000 men and v;orr,en served overseas. 

C. Colonel B. 0. Davis, Sr. became first Negro Brigadier General, 
Tc V/illiair, H. Hastie became Civilian Aid to the Secretary of V.'ar. 

E. Colonel. Cani-pjieli. Joh2:ison became Executive Assistant to the 
Director of Selective Servicco 

F. B.O.T.C. Units were added to Virginia State College, Hamr)ton 
Institute, A & T College, Prairie View State College and' 
Tuskegee Institute „ 

G. ' Lieutenant Colonel Benjamin 0. Davis, Jr. of the Negro Air 

Combat Unit took part in the bombing of Pantelleriu. 

H. Dorie Miller, was decorated, by Admiral Ninitz for heroism in 
-the Pearl Harbor attack. Later, he was killed in action when 

the aircraft carrier, Liscorae Bay was lost in the Pacific. 

lo Hugh Mulsac became America's first Negro Captain, He was 
Captain of the Liberty Ship S. S. Booker T. Washington. 



1. 


The 


Sc 


S. 


2. 


The 


S. 


S. 


3o 


The 


S. 


S. 


4. 


The 


S. 


S. 


5» 


The 


S. 


S, 


.6. 


The 


S. 


S. 


7. 


The 


S. 


S. 


8. 


The 


So 


S. 


9» 


The 


S. 


S. 


10. 


The 


S. 


s. 


11. 


The 


S. 


o. 


12, 


The 


S. 


s„ 



a NpI S» Harmon, destroyer escort and first naval vessel named for 

a Negro, was launched July 25, 19^3, and named in honor of Leonard Roy 
Harmon Mess Attendant, First Class, U. S. Navy, who wa. posthuSusly 
awarded the Navy Cross for "extra-ordinary heroism." He ^osi hts iSe 
serving m the Battle of Guadalcanal in 19^+2. 

In December 19^^, 2500 Negroes served in the Battle of 'the Bulge, 

In the South Pacific, the 93rd Infantry served with other troops 
m jungle fighting - Mariannas to Okinawa. 

By Executive Order #998l. President called for equality of 
in^S^r"^^ ^'^^ Treatment Officer Training was opened to all 
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*Vi.I o Korean VJar June 23^, 19rO 

Negroes served together v/ith v;hite sole J.ers in all branches ci oervice. 
Tro John Ao Hani:a.h . President of Michigan State University, then, 
Assistant Secretary of Defense stated: ''The .obligations tc defend 
our country and cur beliefs are borne ::qually by all citizens without 
regard to race or color or religioHo It should be a real gratification 
to all thinking Ajiericans to kncv/ that our Armed Porces are leading 
the way in demonstrating both at home and abroad that Air.erica provides 
opportunitier for all of her people 

VIII o Graduates of the U o oo Militar y Academy - West Point 

38 Graduates from Henry Oo Flipper - Class of iS'?? in the Infantry 
to Ira Dorsey - Class of I96O in the Artillery « 

IX. . Graduates of the Uo S o Nava l Acad emy 

1^ Graduates fiw. V/esley Ao Brown - Class of 19^9 to William Eo Powell, 
' Jr, - Class of 1959 « 

Xo Cad ets Currently Enrolled at the Service Academies 

A« Uo So Military Academy 

lo Reginald Jo Erov;n - Class I96I 

2o Kenneth Lo Quinn - Class 

3o FrecV Ac Gordon - Class I962 

^o Robert Co Handcox - Class I963 

5c Edgar Banks - Class 1965 

60 William Lo Ivy - Class I963 

7o David So Jackson - Class I963 

80 Jo Ro Shavers - Class 1953 

Bo Uo So Naval Academy 

lo Willie Co Byrd - Class I96I 

2o Mack Johnson, Jr« - Class I96I 

3- Jon Ao Shelton - Class I96I 

4o John To Jackson - Class I962 

3« Donald McCray - Class I962 

60 Robert Newton - Class 1963 

7o Holger G. Ericsson - Class I963 

Co Uo So Air Force Academy 

lo Charles Vernon Bush - Class I963 
2o Osaac So Payne, IV - Class I963 
3«» Roger Sims - Class- I965 

XI o ' A ctive Du ty Distinguished Flying Cross Winners 

lo Major General B„ Oo Davis, Jrc , Deputy Chief of Staff - Europe 
2o Colonel George So Roberts 
3o Lt. Colo William A, Campbell 
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5» Major Robert Jo Friend 

6. Major Freddie Hutchins 

7o Major Alva Teipie 

80 Major Vo V. Hayv;cod 

9» Captain Leonard Turner 

10 o Hannibal Cox 

11 o Ifejor Jack D» Eoldsclav 

12« Major Clarence Lester, awarded the DFG icr destroying 

three MS 109»g on cne combat iTiisi^icn v/liile based in Italv, 
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THE. STCR" OF OU?; COUNTKi" 
by Clarence L. Ver Steeg 
Unit I — ^Europenas Discovered A New World 



xnis unit tegms th the story of Colurr.bus. Fedro Nino, ar 
Airican, or Negro, was the pilot of one of the ships in th- fl-et 
This clack man was mentioned not once in the events of this unit on 
discovery. One of the ships was named for him, the Nina, what a good 
place to insert information about this African explorer. 

th. f ^f?^"" explorer of African descent, Estevanico, was credited with 

the founding of tne areas imown as Arizona ar.d New Mexico. Still another 

black person was responsible for the settling of Chicago, he was J«an 

iiapuistc Pomte DuSable. Wiy aren't either nf rh.-.<^« .r,on 4-"- n 

„„„ v„ 1 ■ s-- ^ cii^LL L tj-un^i 01 tnese men, .who certainly 

can be classified as explorers, mentioned in this unit on discovery. 
In your opinion, might the title of the unit be nisleading? Wer- the 
Europenas the lone discoverers of the New World? (See questions 7, 8 
and 10, irom Suggestions for Teaching Negro History.) ' 

the tll^'l -A^'^^i^an who accompanied Admiral Peary to 

the North Pole, was actually responsible for planting the flag at the 
pole, shouldn't he be mentioned in this unit? ^ 

Some units in this book, especially concerning the wars, brings 
and wL° participants in the military. Individual nLes, 

and heroes could be inserted in these sections^ 

as JanM%ri'-''°'"''^ f inventions in this book„ Afro-Americans such 
as Jan ffetzeliger and Benjamin Banneker who contributed the shoe-lastine 

"Se'cujSv''" ']r. ^''^ °^ Washington I C 

respectively, could have been brought out in these sections! 

V/hat'tbouf I'^'^T? ^'^'^^ Abolitionists who fought for their freedom? 
What about the worxd leaders of the past and present, who iust happen 

Is riSf a or "if -b-t them be Inserted? l^f answer 

IS, right along side those Caucasian world leaders. 

Chapter 27, America Entered the Space Age . . . Robert H Lawrence 
an Afro-ya.erican astronaut, who gave his life during training wis not' 
mentioned m this chapter. He could have been. Joseph Blai?' a piSSer 
m space should have been written in, as well. ' 

the pujils!""' posed as challenges to the teachers and to 
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EXPLORING THE REGIONS OF -rHE 'JNITE? STATE3 

oy 

Grosc^ jcliec^ Gablero 
Bur t o 11 « Ah.l s chv/ e d o 

Unit 2« Exploring The New World 

A chronological exploration chart which can include the 
discoveries and explorations of Estevanico, DuSable, Pedro 
Nino and other black explr^rers* 

Unit 3o Exploring Our Naticn 

The Participation of all ra6es in the building of the U, So 
into one of the most productive and powerful nations in the 
worlds 

The chronological chart could include, .Jan Matsoliger, Garret 
Ao Morgan, Joseph Blair, etc. 

Unit ho Exploring the Southeast 

The story of the settlex^s of the New V/orld, which certainly 
should include the Nogro-who was already here, (See Lerone 
Bennett's, B efore the Mayfl owero) 

Each of the chronological charts could have Afro-Americans 
inserted into their proper perspectives on the chart. The 
sets in this unit could serve to make such insertions more 
feasible^ 

Unit 5p Exploring New England 

Afro-Arnerican inventors and participants in manufacturing, etco, 
might be placed herca 

Unit fo Exploring the J^iddle Atlantic States 

Afro-American ship-builders can be inserted. 

There are many other placo.; and many other method.^: of filling in the 

Kape your baaic toxtB, Accept this BEGINNING as a motivating challongo. 



